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ABSTRACT 

The FLES Comoittee of the American Ass.ociation of 
Teachers of French seeks to maintain interest in FLES through the 
publication of an annual report on important issues in foreign 
language instruction in the elementary schools, in the 1971 
publication, the primary considerations are goals and guides tc 
methods and materials in FLES. William Herold and Joseph Michel 
discuss "Behavioral Objectives for FLES: Listening ai^d speaking 
Skills, and the Development of Cultural Awareness," encouraging 
teachers to have well-formulated objectives, in behavioral terms, for 
aural comprehension, vocabulary, spoken use, syntax, and cultural 
understanding. Judith Le Bovit presents "A Model for Teaching Reading 
and Writing Skills in FLES," based on experience in the D.C, public 
schools; and Gladys Lipton describes "The First National French FLES 
Contest." The report also provides a guide to reading in FLES which 
consists of annotated lists of instructional materials, compiled by 
Virginia Gramer; readings in French for FLES students, prepared by 
Eve Miller; and teacher training materials, coippiled by Ruth Bennett. 
(LG) 
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PRKFACK 

T!v^ Oor'riilt'M? of th^^ Amoricnn AGsociation of Tonchnrs of 

Fr^»r;'^'; ;vr>krs in '^ui'intnin iritor''\st in KLhV; throu/'}] the publication 
of an 'innu'il r»^po^'t on ir.rortant isrmor^ in foroi^^n Irinftur^go instruc- 
tion in the r^or'-^nt. i>chools, T^io following are tho topics that 
h w*^ boon iincMtr-re'l in vrovious rot)orts: 

r";! : '^i'i^^v, u'l 1 if ications , an«i Training of To-id^erG 

of fl :;: 

19n2: LinfU'if^o .'Jtruc tur^vrj at Level, Including: Tofiting 

foz" Mnr>toi\v of Structures 

1''6 5: 'riio Jorr'olat i.on of a Lon^r Lan^^uaro S(?qu>3nco P»o;^inning 
in tlu» ^'^I'trv^nliivy School 

VVVit: Hf^a-ilnr at the yL^S Levol^ 

l^f)^: Culture- in the FL^S Trorram'' 

r)'"'6 : / nnd th'^ Cbj^^ctivos Oi^- Con terrnrary ^ll^rontary 
.Srho^al .s^ 

vyV?: T)i^ n,-:; otu-l^nt: A Study"" 

in^.H: yi/\6: Irojoction.s into tho Future'^ 

19o^: H'n of VL.lo: I^osearcli, Relevance, Heality' 

10'70: FL'j;: Fattornn for Chanf-e^ 

Ar; f^du^Mtcrn wo .mf-?erst-ind fully the need for both lonfr and nhort 
r r^^^«' ob,v?c t iv^r: if) our tf^'irhir^"^; but like many othor adult.s wo oftf^n 
" 'n i to th rtronf" rull of ultin.'vts foal^^ nnd so'notimeG overlook 

or- -"-ir: ir-i/.fj tlv" i r-" j^or t 'in r^n of the "check i/oint," Too fr^v-uently rer- 
•-a wo foi'^yt triT' j Id I'en , particularly youn^^ childrent depend upon 
thi- sati.sfict io.n derived frori the acconr liohn^^nt of r-h.ort rnnf-e obj^c- 



^^.V i il-ib 1 e fror Dr. 'dlr^dys Lii'ton, liureau of Foroirn Lnn^ni-i^ror^ ^ 

lyi LivinrFton :;t,, ::ev; York, Y. 11?01 
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tivos to n far F^rt*at'^r extent thrn (io ari\iltri, 'Vhon one's le^s are so 
short it is infinitely noro satij^fyin^t (an I challon/^lnR) to find r>omo 
5 topping iWonos cros:-. thr brook innodiatoly r'ithor than to wait 
until one'n lof^r> havo ^rown lonp:orl 

V/oll-chor^on «)iort ran^^e objoctive^^, like atoppi^^^! ^tojien, help 
both chil^iron an i tlio tnach^^r to know which str{»anR have been cronsed 
.succesT) fully or at whnt j)Oint in the .stream some children renain strand- 
ed, Objechives which reqvjire tho child to demonstrate visibly or audibly 
his mastory of a well-defined and limited task under set conditions pro- 
vide a prr^Uy rood index of what has been tauf^ht and learned. This tyi^e 
of objective, often termed "behavioral^' or "performance'' objectivoi has 
been widr>ly discussed and y>ublicized in educational journals, T\\o first 
part of our annual ri/v'; report for 1971 presents several articles for 
FL^o classes, KxHriplea of various kinds of performance objectives will 
f;ive aid and inspiration perhaps for the writing; of additional ones* 

It is hoped that th'^ second part of this report, Fart I of an anno- 
t'.ited bibllo/^raDhy of >L>'S readings, will prove useful to teachers and 
administr.^tcrs lookinf' for ways to enrich and inprove their teaching and 
to thosn seeking to farili.\rize themselves with tile literature and re- 
search on th^^ tf3.ichin^^ of a second lanrunfe to youn^^ cliildren, 

Sincere arr:r'"^ciation is expressed to Professor J. Henry Owens ^ 
President of the AAT?' nnd to Professor PYancis v.\ Nachtr.ann, Executive 
oncretr:a\y of the AATF for their continued sup]:'Ort nnd encourarrement 
r:iveri to the M.'v'") Committee. The Co-Chairmen ar^' ynrtioularly F^riteful 
to Mr. ''dv.' : '\ Hourr-jo J ?r^.rv.)(^r chr>\rman of th<^ AAT?" ?lr/:l> Co^"i*teo, 
*' '^r ^ tin>- d i^vrMon ^o the Committee ir, r'trr'::'i/inr" for -.'jh I i f ' »;r. 

r-'" t::: : r' .r*,, -i.i t:^ *:r^. ^Uhea Decker* of th-- ^'-rriro} ] ■ -,^:■;n 

'V.. .I'nff fr; -he many hours sper.\ . : v r^ chr r , r - n 
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of the 1971 report# Approciation is also extended to tho porfionnel of 
the printinR facilities at Fairfield University, 

The 1971 FLES Committee Report is available fron tho MU-ACTFL 
Materials Cent<>r, 6? Fifth Avenue, New York, New York 10011. 



Virginia Spaar-Pauch 
Albany » New York 
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Tlio 1071 ri KS ]?oport of the American Association of Toaciior*' of 
French marke ol'^venth publicnt:)Lon by a committee that in fovrvf^r 
ch'jn;^inf: yet nlv.nys keeping the same goal in mind — the pronotion of 
foreif^n l^^n'Tuar'^ lf^rirnin[r at the elementary level • It ha<s l o^n :iary 
years since the then Conmis.sioner of Kducatiorii Karl McGrath, na ]r> 
his for-reachinf statement that launched programs of foreign lof!)^»U7-^e 
lotirninf^ at tho elementary level. Many programs that were initiate J 
iurin^ th^ early fiftioo failed after a few years bocaure nf lack of 
or[*anizat Ion an^ support • OtherSt after meaner bepinninr'^j , have cr^n 
to take th^ir place a-s an inte^iral part of a child's total educ M'on 
at the prin-iiry nnO intermediate levels of element'iry traininf:, T» l:> 
to these well -estab] iv'iheti programs that we must nddress outnelv^-'i^ in 
the continuinPT battle to maintain a sound educational phi lo^-npl y. 

The educational philosophy of a FLE3 proprnm is based uy<n\ \hv 
concept of a domocrntic society which also promotes the undejv'i* in'M n;: 
of our intorn'j tional responsibilities and competence to participate in 
them. T^iir^ rhilosophy s) onld further affirm the need for thi-* niv'or.. 
standing of othei^ countries and cultures jini for the develr r^^nt of 
communications nkills with othnr peoples. As no^'ed above, n ^'or- '' -c 
lan^Tua^e is nn inte^'ral f^art of a child's education whicl! r^*] it^\s b:ti 
to his immeiinte '"environment as well as to the world conr-MT^it - , It 
encomn-Tsses both communication and exposure to different cultur^r.* 
natural entl:nr,insrn an^l c^iriosity of the young child make ..]o"-''* - r^' 

school ye^irs the optimum time to bof^in a foreign lanr'^tu'i^.^e. 

Tlie rationale for a FL-'S pr0i'T;ram should always be from M •) -c'r^i^ r 
view of H total e:<t:erience for the child, an experience th'i*: ' il) )Vf 
to the clu]d a broad background ^urin^ the eiemnntary yonrn^ 

Er|c vii 



From a prorram nt this level tho child ahoulci be able to gain an 
oxperionce not only of lanp;uage learninf; but one that will al80 ha 
valuable to him in bocoming an observer of how a people of another 
cotmtry live from day to day# More and more FLKS programs are em- 
phasizin/T the cultural aspect3 of the lanF;unp;o to which the pupila are 
exposed. In the past, much criticiom has been directed toward the con- 
tent of FLKf) programs, that the content reflected more of a aef|uential 
approach, preparation of pupils for future study at the junior and 
aonior lii^h levels, than an approach that could be of benefit to all 
pupilr> rep;ardless of future plans. A FLKS pror^ram ahould be orfnnized 
for everyone, not only for those who have the ability to learn a 
lan;»:u'i?:e. T\\is is tho reason for the emphasis on culture. It must bo 
renonborod-, liow^ver, that there is a distinction when speakin^'; of 
culture. It is botli formal nni deep — formal being the one with which 
ovoryono i.s familiar; deep culture describes the life patterns of a 
people of another n^^ition. in other words, this is the culture rloscribod 
by anthro})olo^ists ani is the one to be emphasized in FLES programs. In 
emphasizing this asroct of culttire, however, it then becomes difficult 
to measure becnuso we become involved in behavior with expected ch-in^-'n 
in attitude. It becomes diff'icult to measure the effect that a YVT> 
proprnm will have on a child at tlie time that he is exposer] to such 
experience. In most cases the ^alue of the study of a foreign InnfUAfr 
and of thr culture will not be evident until yenrs later wlien tlie r;t^i1<>nt 
is in hirh Rcr.ool or evon in college* Rut a bep:inning miist bo m^d*) nn i 
work to reach the r:oal of a ci:ltural experience, as well as a lrr:>:-irij-i« 
experience, must always be in the foreground. There is no better^ ^Once 
to initiate this except at an early af^e when children are open ;^nH r'V"'*p- 
tivo to al l kinds of experiences* 



ERLC 



viii 



The thrust in KLES must continue in spite of the many obstacloo 
Ih^il :\ro sometinefi put in the path of such efforts^ New npproachoSi 
nt-*w nnterialcjt new ideas must be nxplored to the fullest to conhinue 
strivinf^ for chinf^on that will f^ive substance and purpose to FLES pro- 
^^rar.R, We nuJ3t continue to show school officials and the public that 
what is boin,^ done in foreign lanf^uages at the elementary level is an 
effort to promote bettor \;nderstanding among peoples of the earths 
The FL'-) Cofrimitt(?e of the AATF that has worked these many years is to 
be conrratulated and, further, to be encouraged to continue the task 
thrjt is always before them* FLE3 will continue to make its impact on 
American education as is evidence in the 1971 report that you are about 
to read^ 



Mward lU Bournue 
F/iirfiold , ConnocMcut 
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H:::.AVi cHi.L cjj\c?i V fck ?l:s ; Lio^M':r:.^ aNd 
Gv-'^^a:::} :>KiLi ^rA: d vi: )x.V::LOiii jit cf 
cul? ur.;L' v a., "frss 

^^I'm presumirr^ that v^hat we're in the (i;ar.e for is to ch.^riiTe 
ptudentn. If yor will accept th: t asi^ur/ption «», then it 
makes a .^rrat deal of sense to think about '-^hat you're trying 
to do in terms of the criterion, that i5^ the outcoi!:o by 
v;hich you can jud["o your inncructioncil of f ec tiveneSvS. , « 1 

So sayinc, Fopham f;oes on to r^ake a crse for behi^vioral objectivoo, variously 

knovrn as instructional objectivei^ or >;erforr;a.nce objectives. 

Many educators a^roo ^'it]-: Mn that we should focuc^ on outcomes of our 

cle.ssroom instruction, that ^/e sliould be KO^^l '-oriented rather than n^eans - 

oriented. To use an an:>lo2:y, vo vould all find a roan ridiculous v;ho v;as 

checkin; out schedules iu \ rates thr? airport, train station and bus depot 

before he kne'f vhere [le vas ([^oinf;. In like nnnncr, the efficient teacher 

defines his poal by asking; "^hat do I v'ish ny students to beconie?'^ before 

he ari:sv;ers the question, "'^mat ^^ill do?'^ In other ^;ords, he zeroes in on 

tlie outcome of his teachinf, before he decides v/hat neans he '-/ill use to 

attain it» 

Undoubtedly nany of the /r^nch IT teachers throughout America are 
quite faniliar ^ath tl;c v-.^rious coriLononts of berLovioral objectives, never- 
theless, it fi'-^-ht be ^'orth v;hile to iTia'-.e a fe^-^ prefatory remarks about writ- 
in:^ behavioral objectives in /.'.-neral for those ^-^^ o are not. 

Teachers have al'wavB realized that instructional objectives are 
essential, but frcuentlv the objectives did not have ruch bearinp unon the 
nature of the teach-.n^: process, "Let each student fulfill Ids potential to 
the r.-^xifiur.," 'hU thr- en^' of my covtso , the pv.pils v/ill really knov? />ench 
inside and out." 

These objectives f:ay sound invressive, but they do not offer much 

1. Po^ham, James, excerpt from a triced lecture, V)G9. 

Criterion-rof f-renced instruction (Tai e Mo, 2.1) VI. C /r .^o eCI T'"b^ I;'C, 
r.C, Box ?A7lk, I^s Anieles^ California, 9002k 




utility to the instructor because thoy nre couched in terms too broad and 
ar.biguous^ It v^ould be very difficult for a gi'^^^^P of educatorG to arrive 
at a consensr.s of what the objective 5ir,nifies. }3road^ a^bif:uous objectives 
do not offer much help to tlie pedaf;ofical navifator in ohartinr; his course. 

As maner puts it, to connunicate exactly what you have in niind as your 
poalt you shoi^ld try to mki* a statenent tl^at does not pernit Vc-u^ied inter- 
pretations. He offers examples of words open to any interpretationa: 

to kr.ow 

to understand 

to really, understand 

to appreciate 

to fully appreciate 

to cras]^ the sii^nif icance of 

to enjoy 

to believe 

to have faith in 

and other words v-'hich are open to fewer interpretations; 

to v/rite 

to recite 

to identify 

to differentiate 

to solve 

to construct 

to list 

to conpare ^ 

to contrast 

At times I you may desire to narrov,^ the final behavior further by 
stipulatinr the conditions under v/hich the student will be expected to 
perforr.. For instance, '' Given a list of 2^) I^Vench v/ords , the student v;ill 
underline 10 which reprei^ent parts of the body." Another condition micht 
be " without the aid of reference bookS t" In other words, the condition 
will state what is piven or v/hat is withheld at the time t]^*e student is 
supposed to der.onstrate the terminal behavior. 



2. Mafjer» I^obert 1\ , Preparing Inst ructiona] Gbjoctives 
(l^elnont, California; Fearon Publishers, 196^1) , p. 11 



It nif:ht aliio be hoipful to inforr your ^;tudentr> i\s to wIiaI; Hogree of 
rAjcceo.s \fil\ bo conf:idorert passin^t "Givon a liai of adjectivos, tho 
nupil will coz^r ctly v/rito antonyns for 30 out of tho Another 
effective nothod of sVieddinr; He^t upon conditions is to provide the 
learnor vith GOnc sanplo tofit cuot^.tions. 

Invariably u uoll constructed objective will contain v;ithin itself a 
specific final tost* If you. >^ant :;our pupils to bo able to differentiate 
bet\/oen /o/ and /tf/, you mxst p;ivo thorn an opp^vrtunity to show you that 
tl.ey can do ^^o - perhaps by lirstenin^; to pairs and writing v/liether tliey are 
the snrne or different, or perhrips by writinr the phonetic symbol for the 
vowel that they hear, nt c.ny rate, if you apply this s^ne criterion to a 
poorly stated objective, you will find thc.t any nuriber of tests conld be 
deemed appropriate for deterninin:, "hether tl;e pmpil had reached the ob- 
jective. 

Tlie learner nay also be interested in knovdn; ho'-' well you want him 
to ^.erforrr.. 'J^iia feature is called the criterion or rdninun acceptable 
perforr.ance. One v/ay to indicate acceptable performance is to specify a 
tirre linit. You niipht allov; ten minutes, for instance, for ratchinn ten 
products ^vith ten repions of France. A second v^ay of viewing; the criterion 
is the minima^ acceptable jer forrnance , e.^;. "The pu])il will n\atch at least 
oipht out of the ten correctly." 

Cnoe you hrjve \;ell-f ornulated objective.- str.ted ir be'.'L^.vioral tei^ns, 
it is irn ortant to coi^runicate these objectives to -'Our yupils. In most 
Cises, havinr a clear concept of wh^it you e;:poct of then "ill rake it oa&ier 
for then to ch-^rye their b'^^havior in tlve desired direction. 
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ohj::ctiv::g r^.s hi::;..l cu u:.:ir^icii 

Usinr^ tho five c.ite(;ories ti,*5 outlined by Grittner, i.e. phonology, 
morpholo/^y, syntax, vocnbulciry and culture ^ let u^j bef;in by ijreyentinr sop^e 
sanple behavioral objectives on the level o:^ ^honolo^y t In so doinc, '^e do 
not mean to ir.ply that nothing can bo done at the ot}\er levels until all 
the phonemes arc thorouf:hly mastered. In the sane manner that the teocher 
pro^rosses simultaneously in each of the four skills, it i^ li';ewise possible 
to touch several or all of the five c?;te;Tories rnentioned above at the same 
tine. 
Phono loc;y 

Cn the level of ::honolofj:y , the crucial phonemes arc the ones that exist 
in French bvt not in '^n^^lishJ the nasal voxels /o/, /a/, / /, and / /; /y/ 
and its shorter counterpart / i/\ /oe/, /// i.nd the uvular /R/. This is not 
to say that all the others are easy, but these f.ro the nine that give Americans 
the r:ost trouble. 

Since it is pedaro^iccilly brsic to teach discrimination of phonemes, 
our first example will deal with discriminf tion ; 

1, Objective; Given a list of 20 minimal i^airs, the v-upil will listen 
and ^.Tite S if the tv^o sounds are the sare, or D if the 
two sounds are different v/ith an accuracy of 85 per cent. 
Sample iteini bain - banc 

Written response; D 



1 

^ • 


sain 


- sons 


2. 


lent 


- lent 


3. 


dans 


- daim 




fin 


- fin 


5. 


■rant 


- e'^nt 



Another phonolo^jical goal mif-ht bo discrimination of triplets: 

2, Objective: U^-on hearin/-^ three s^joken '-'ords, the pup:.l v/ill va^ite the 
numbers of the words v;hich are the same* If none of the 



3# Crittner, Trank ri. , Teachinr ''^Qreij^n Lanr.'uaA'es 

(Nev; York: Harper and Rov/, rublis:iers, 1960), pp. o7-89 
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three ir> tho riarr.o, tho t>upil write 0, Hinimun^ acccptablG perfomance 

will bo 8 out of 10 correct, 

Sarple iton: dent - dans - dont 

"rittt->n re:?ponGo; 1, 3 

Additional iter:sJ 1. sent - nain - sanf; 

2. pain ~ yain - i^ont 
3^ bon - bain - bauC 

lent - iin - lin 
'3. front - froin - franc 

iiprphoiofry 

Cn the level of r:orphology, one listenin.*^ j^robler: is to diritin^uish 
between ain.^:ular and i^lurf.l nouns. This could be covered by r-teans of an 
objective such as! 

^« Objective.' Given 10 oral sentence.^, the yupil \/iH listen and v/rite 
S if tho noun sind oetorninor are sin:-ular , P if the noun 
and determiner are plural, accuracy - 90 per cent. 

Sa"^iple items II voit lee fleurs* 

'i^ritten ra^ yonsei P 

ArMitional items: !• II voit le bureau* 

2. II va a la ^'^are* 

3t II corri^e les fautes, 

II rcparde les cloves, 

Il voit l^cncre$ 

Also on the norrholorical levels 

Objective! Given 10 utterancea, the ymnil v/ill listen and v?rite S 
if the verb is sin;;,ulra^ rnd P if it is plural, minimum 
acceptable '-erfornance ~ 8o per cent* 

Sample item: Ivlle va chez Marie, 

'/ritten response: S 

Additional iten*s: 1, lis vont chez liarie, 

2, lis ecoutent les disques, 
3» II ecouto la radio. 

lOlles vionnent tout de r^uitc, 
5. ivlle vient de Lyon* 

It should be understood^ of course, tlaat if you ^^dsh to make the ob- 
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Jectivo easier ^ you could uae the entne verb all the wf^y throu.rjh. 
Syntax 

In drawing up objoctivcB, it foer^ without Gayinp that only itonis 

which are .enuinely French should be used, Students benefit most from 

seeing and h&arinv^ correct forms exclusively • If your elemeintary puyils 

are advanced enouf*:h, they ni[;ht be ready for an objective such as this: 

5» Objective J Given two oral sentences, the pu]^il v/ill listen care- 
fully and decide if the t^econd sentence is in accord 
with the first. Vrite ou i if the second sentence ia 
apnropriate, non if it is not. 80 per cent accuracy 
over all will be the rinirium acceptable performance. 

Sample items Jean prend la craie. Jean la prend* 

Written response: Oui. 

Additional items: 1» Georges man^^e le fr^teau. Geor^^es les man^^e, 

2* J'ouvre la porte. Je I'ouvre* 
3. lis regardent les eleves. lis le re.p'ardent. 
^» M. Tribut plante les fleurs. M, Tribut les plante. 
5. Marie caresse la poupee. harie la caresse. 

In using such behavioral objectives in class, the teacher is free, 

naturally > to chanf:e the minimum acceptable performance to suit herself. 

Besides it is not necessary that every sincle pupil reach the criterion. 

90 or 95 per cent of a class would be good. Thus there are, in effect, 

two criterion performances - one for the individual student and the other 

for the class as a whole. Supposinp, that 2^ out of 25 pupils succeed, we 

wou].d not expect the teacher to reteach the entire class. On the other hond^ 

if only 12 out of 25 attain the rninimum acceptable performance, something 

is wrong. Either the teachinr, v/as faulty or too much v/as taught for the 

class to fJifrest. 

Another exarnple on the syntactic level night involve the use of 
pictures. If you were about to teach the conparison of adverbs, an 
appropric^te objective night be: 

8 
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6. Cbjectivo: Given two oral Moi\toncef>, the student will indicate which 
sentence describes tlie ^;icture most accurately. Minimum 
acceptable pe^n"'ornance - 90 per cent over all,^ 

Sample item A» Marie court vite mais Geor^x^s court plu3 vite qu'elle* 
B» Marie court vite i^ais Georr;e3 court moinj? vite qu'elloi 

Written response; A ,^ 

Additional items: 1» A Henri marche lentement mais Alice marche plus 

lentement cue lui» 
B Henri marche lentement et Alice marche aussi 
lentement que lui. 



A Henri chante fort, mais Alice chante plus fort 
que lui, 

B Henri chante fort, mais Alice chante moins fort 
que lui» 



If v;e continue usinr pictures, a sample objective in the area of 
vocabulary might be: 

7. Objective! Given a simple command in French to draw a picture of an 
object, the pupil v;ill do so with 100 per cent accuracy* 

Sample item: Dessinez une fenetrei 

Response: Tiie pupil draws a v;indow« 

Additional items: 1, Dessinez une maison* 

2» Dessinez un livre bleu* 
3* Dessinez une table ronde. 

Dessinez une rue etroite» 
5« Dessinez un mouton» 



4. Valette, Pebecca M. , Modern Lanpua^^e Testing; A Handbook 
(New York: Harcourt, Brace and orld, Inc., 196?), p. 77 
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Elementary pupils enjoy showing off their listonin^"^ comprehension 
talents by performinc* A teacher vOuld capitalize on t\ds interest by 
formulatinr: an objective like this: 

8. Objective; Given a cor^ii:^and, the pupil will execute it correctly 
nine times out of ten* 

SaiT:plo item: Jean, allez au tableau* 

Responao: John goes to the board* 

Additional items: 1, Gisele, donnez votre cahier a Martine* 

2* Francois, posez votre stylo* 
3* Yves, ecrivez votre nom. 
^* Jacques, faites voir votre main* 
5* Colette, levez-vous* 

Culture 

At the elementary level, cultural objectives would probably not be 
very elaborate* One basic cultural contrast which the pupils should be 
aware of would be formal vs. informal address* Thus an objective like this 
would be quite appropriate* 

9» Objective: Upon hearing a situation described, the pupil will decide 
whether the accompanying utterance is appropriate or in- 
appropriate* Eight correct out of ten* 

Sample item: Bernard Dupont parle a M, L^brun - "Comment vas-tu?" 

Written response: Non 

Additional items: 1» Bri^^itte parle a Vme Charpentier - "Voulez-vous 

m 'aider , madame?" 
2* Louis parle a Charles - "Ou vas-tu maintenant?" 
3* M* Pernod parle a M* Dubonnet - '^Etes-vous dHci?" 
^. Mme Villaret parle k sa fille - "''iue faites-vous 
donc?^^ 

5* Gaby parle a son copain - "Allez-vous jouer vos 
disques ce soir?" 

Listening objectives could also be devised quite easily for lessons in 
geography* Suppose that you had planned a unit on the physical features 
of France, you could at the same time delineate this objective* 
10* Objective: Given a number and a river or mountain chain of France, 
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the pupil v/ill v/rite the nuriber on the coi^rosponding 
Ceographical feature of Ids dittoed nap with 90 per cent 
accuracy. 

Sainplo itciut Uii , la Seine 

Written response: Tlie pupil writes the number 1 on the Seine Hiver. 

Additional items; 2, les Alpes 

3« la Loire 

h» lo Mav^sif Central 

5» lo Rh'one 

b^:;IvViq:ul o::j-:ctiv:]s fc:^ sr KAKiNG 

The subsequent objectives v;ill illustrate the same divisions of 

phonology, morphology, syntax, vocabulary ar.d culture. Generating 

speaking objectives is not too difficult. As a matter of fact^ almost 

any listeninj^ objective can be quite easily converted into a speaking 
objective. 
Fhonolof;y 

Suppose we return to the discrimination of /S/ and /^/^ which was 

our first listening; objective. We could reformulate it thus: 

11. Objective: Upon hearing an utterance in French | the pupil will 

repeat it as accurately as possible. The pupil will 
score 15 out of a possible 20 over all* 

Sample item: The teacher (or tape) saysj "nlain, porte un pain." 

Score 2 for excellent pronunciation of each /^/» 
Score 1 for good pronunciation. 
Score 0 for unsatisfactory pronunciation, 
(or v;hatever system you prefer) 

Oral response: Pupil repeats* 

Additional items: 1. Je sens le v en t. 

2. II commerice la danse* 

3t Voila cinq p in s. 
^* P gi^ t^^ mange du pain. 

5. I^ouen est eri France . 

Using flashcardst the teacher can determine if she has reached her 

pronunciation goal with such an objective as: 

12. Objective: Given a flashcard with which he is familiar, the pupil 

v;ill pronounce the v;ord represented v/ith near-native 
pronunciation. 

11 



Sample item: The pupil sees a flashcard depictin^^ "le printepips. ^' 
Oral response! The pupil saysi "C'cst le printenps/^ (J^aluate /H/) 

Adaitional items: 1, C^est une f i lie , /ij/ 

2, C'esl; une rue* /y/ 
3« C'es^: une ponme. /:>/ 
C'est l^eteT /e/ 
5* C'est un Garcon< /o/ 

Morphology 

One of tj\e first items that a FLES pupil must learn is handling 
the French articles. Tn this area* a teacher must develop the follow- 
ing objective* 

13- Objective: Given a noun in the singular , the student will change it to 
the plural and vice versa with 85 per cent accuracy over all* 

Sample item: Tl;e pupil hears le crayon (either alone or in a sentence). 

Oral response: les crayons 

Additional items: 1. l*eleve 

2, les montres 
3« les oranp;es 
^« le pere 
5# la famille 

Another rudimentary habit that the FLI]S student must form is adding 

the proper sound to the verb stem for each different subject pronoun. 

l4. Objective: Given a subject pronoun, the pupil will repeat it and 
furnish the proper verb form, eight times correct out 
of ten. 

Sample item: V/ith ecouter as the verb - nous * 

Oral response: Nous ecoutons. (with liaison) 

Additional items: 1* vous 

2. ils (holding; up two fingers) 

il (holding up one finger) 
^. je 
5. tu 

Obviously » using the same verb all the v/ay through will be easier than 
changing it* The above performance involves a simple substitution! but 
nothing prevents you from trying a progressive substitution* 
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SYNTAX 

One of the problems which trouble Sn^^lish speakers is that of word 
order in Intorro^ative sentences. To this end, you might wish to set 
up the following objective for your class* 

15* Cbjective: Given an oral sentence in declarative form, the pupil 

will chemge it to the interrogative form usinn inverted 
word order. 9 right out of 10, 

Sample item: Elle parle italien* 

Oral response: Farle-t-elle italien? 

Additional items: 1* Nous ecoutons des disques. 

2« lis font du ski* 

II s'est casse la jambe. 
^fi Vous ijvenez des saucisses. 
5% Elle fait une promenade* 

Another basic task of Fli^S students is to learn negative fox^ms. 
For this outcome, the teacher v/ould probably state an objective simi- 
lar to this one* 

l6. Objective: Upon iiearing a sentence in the affirmative, the student 
will transform it to the negative* Nine correct out of 
ten* 

Sample item: J'aime le bifteck. 

Oral response: Je n^aime pas le bifteck* 

Additional items: 1, Anne chante bien* 

2* Le professeur arrive a I'heure* 
3* La robe est rouge* 

Je sais la reponae* 
5* Nous ;^llons faire une promenade a bicyclette* 

T}\e teacher may want to break this into smaller steps, i*e* first with 

verbs beginning, witli a consonant, second with verbs be^jinning with a 

vowel or mute ^'h^\ and finally mixed* 

Vocabulary 

If the teacher plans to set up sone goals that involve speaking 

ability to the exclusion of the other skills i she would make extensive 

if 

use of pictures* Valette refers to a system of picture v/riting put 
^* Valette, Rebecca, op* cit* p. lOJ 
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cut by T/iVCK aids (P. 0. Box 282, Forest Hills, N,Y. lljJ75). "sing 



pictorial devicos such as those, the instructor ray bypass listening or 

readinrt cues in French and concentrate on the speaking, skill. For instonce 

17* Objective: V/hen ^ued by a picture, the student will riake an appropri- 
ate oral response vdth near-native pronunciation and into- 
nation* — ^ 

li > , ■ 7 

Sample Item; Iq :• A i ' - ' "\ ^ 

The student sees ... ^ '^J ' / " '" ^ / /) H / 

(a quelle heure part I'avion pour Paris?) 
Oral response! A trois heures. (L'avion part a trois heures«)( ^^3j 
Additional items: 1. (J) ^^k^^ 

(Ou*est-ce que le monsieur a I'intontion de fairo?) 
II va acheter un livre a la librairie, 

2» (r^u'est-ce que la fille compte faire?) 
Kile va faire une promenade a bicyclette. 

The same type of objective can be tied to listening comprehension, as 

l8» Objective: V;hen asked a ouestion, the student will make an appro- 
priate oral response with near-native pronunciation and 
intonation. 

^aniple item: De quoi vous servez-vous pour couper la viande? 
Oral response: D'un couteau. (Je me sers d'un couteau.) 
Additional items: 

1« De quoi vous servez-vous pour ecrire une lettre? 

2. De quoi vous servez-vous pour j)rendre du lait? 

3. De quoi vous servez-vous pour dormir? 

De quoi vous servez-vous pour allumer un feu? 
5. De quoi vous servez-vous pour manger votre scupe? 
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Exactly the sare type of objective can be culturally oriented 
as well» 

19i Objective: 'rlYicn asked an oral question on a cultural topic, the 
student vv'ill make an appropriate response witli near« 
native ))ronunciation and intonation* 

Sanple itemt Quel est un (^rand jardin de laris? 

Oral roG; onse: Le Jardin des Txiileries 

Additional items: 1, Quelle est une ,r;j"^nde cathedralo de Faris? 

2, Quelle est une grande tour de laris? 
3» Quel est un (;rand bois de Paris? 

Quel est un t;;ranu boulevard de Paris? 
5« Quel est un c^^^r^^ ma^asin de Faris? 

As in objective Uo. 17? pictures could also be used as cues for 

oral responses* Tor instance, if tlic teacher was concentrating on 

famous figures in history, she mi(^ht choose the following as her goal. 

20. Objective! V/hen presented with the portrait of a famous French man 
or woman, the student vdll speak about him or her for 
one minute (or a certain number of utterances) stating 
when he lived, v^hy he is famous, etc. usin^^^ near- 
native ])ron^ nciation and intonation. 

Sample item; Picture of Jeanne d'Arc 

Oral response: Jeanne d'Arc est nee a Domremy au quinz^ieme siecle. 

Kile est allee a la cour de Charles VII a Q mon. 
Zlle a r^a[;ne la bataille d* Orleans et a fait 
couronner le roi a *'^eims. Les Anrlais I'ont brulee 
vive a l<ouen. 

Additional items; 1, Vercin[;etorix 

2. Louis XIV 

3. Tasteur 
^1^, Gau[^uin 
5. Debussy 

In case this objective seems too advanced for a ?L*]S pupil, it could be 
simplified so that the desired response would be mere identification, 
e.g. Jeanne d'/vrc otait une heroine patriotique. Gau^'uin etait peintre. 
Debussy etait corpositeur. 



INSTI^UCTKNmL OIiJi:CTIVJS i:.(CHA HOS 

Now that v/e have presented a bj^ief sketch of behavioral objectives 
for the skills of listoninf;; ai;d speakinj^, our readers are perhaps thinking 
of the nonumental task it v;ould be frr every teacher to develop all 
the instructional objectives for all the classes that she teaches. 
Obviously, the duplication of effort would be colossal. In order to pre- 
vent such a v/aste of time and energy on the part of teachers, the Instruc- 
tional Objectives Exchange (lOX) was inaugurated in I968 by tl\e UCLA 
Center for the Study of ^'valuation to: 

- Serve as a clearinghouse through v;]iich the nation's schools can 
exchan^^e instructional objective34 

« Collect and develop measurinp techniques suitable for assessing the 
attainment of the objectives available through the I^xchange. 

- Develop properly formulated instructional objectives in important 

areas where none currently exists i.e. fill the gaps not covered by 

5 

available objectives* 

Unfortunately, the only lanp:uaf;e currently listed in the lOX Catalog 
of Objective Collections is Spanish, 7 12, which includes 7^ objectives, 
six items per objective, and covers the four skills (cost ^8.00) In this 
article, we have follov/ed the format used by the lOX, 

It would seem most commendable at this point to establish a similar 
clearinghouse for FL ]3 teachers of French or use the lOX in Los Angeles 
for this purpose, "^ven if such a project were to grow without coordinated 
efforts, it would be very valuable, but if ecr^e guiding light could unite 
and direct the talents of a multitude of FL.o teachers, a bank of instruc- 
tional objectives could probably bo built uj) in a relatively short tine 

5. The Instructional Objectives vxchanf^e, r.O, Box 2^095, Los Angeles, Cal. 
9002^ 
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which would be of extreme utility to all the i'Vonch teachers in FL.'.3 
throuf;hou* the entire country. That would be an end devoutly to bo 
v/ishod for. 
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A kod':l for t'jacmihg k::ading and 

.lUTItlG SKILLS IK FLaS 

In native-languar^e acquisition the child learns to read anA 
write only after ho has gained cor^petence in understanding and speak- 
ing. Tile early aural-oral approach in FL^CS presented readinp and 
writing late, usually not until the third or fourth year of second- 
languarre learning* and strictly limited these two skills to material 
whicl; the pupil had already learned audio-lingually* This practice 
was based on three esficntially erroneous assumptions* 

The first vas the theory that a child learnin/^ a second language 
should follow the sar:e process as that used in ac uirini^. his native 
tongue, ^.'-e in the P'oreif^n Lancua{]:e Department of the 'mshington, D, * 
Public Schools have found it necessary to recotcnir.e an important dif- 
ference between first-and second-languape acquisition: the child learn- 
ing a forei^^n lancua[^e in school does not have the time or the linquistic 
environment necessary to enable hin to formulate for himself an adequate 
process of r:rammatical systematization. '^Tiat are tv:enty minutes of the 
day spent in a foreif;n lanf^uage class when compared with the twelve or 
m.ore hours a child spends using his native lan':ua:;e in situations which 
are of vital interest to him? 

The second faulty assumption was that an early introduction of 
reading and writing would detract from the pupils' ability to understand 
and speak the langua^re, Research results indicate that, far from being 
a handicap, the earlier use of reading and writing can actually aid in 
the development of the audio-linqual skills. One investigator reports: 
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Contrary to expectations, it was found that 
pupils wiio started reading and writing in 
the beginning of the year ecored hip^her in 
audic -' lingual results than t!;oae who began 
only in the second semester. In other words, 
readin[^ and writing did not interfere with 
understandiny and speaking; to the contrary.^ 

Hie third false assumption was that all children are audio-mindedt 
However, there are many children who retain best what they have seer on 
the printed page, and even better what they have practiced writing* 
2ven for those who do learn well audio-lingually , a wide variety of 
stimuli is necessary to maintain interest and to reinforce what is 
learned in as many ways as possible • 

Keeping in mind the shorter time of exposure for the learner of 
a second language in a forrrial school situation, the new French and 
Spanish FLi^S curricula of the D, C« Public Schools use an earlier 
introduction of reading and writing: to reinforce and develop what the 
child has learned audio-lingually. The pupils from the beginning have 
a strong desire to read in the target language. Many also feel that a 
subject without written work is not to be taken seriously. 

In the first year of the C, FLES prograr., oral exercises make 
maximum use of the ability to imitate and memorize which the child 
demonatratos before ten years of age. Words presented in written form 
are only those which illustrate differences in f^ound, graphic 
representation of these sounds, between the native and target languages, 
Reading; is a "watchinp exercise^^ by which pupils demonstrate their ability 
to recognize the printed structure and match it with the spoken one. 

In the second year, reading emphasizes the words and structures 
which the child has learned to produce orally. V/riting is based on the 
structures and short dictation exercises using m,aterial previously pre- 
sented in oral form, 
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Reading and v/ritinf units in the third year develop ability to 
use the structures already learned in different contexts i with fresh 
naterial to stir'^ulate the child irrsag ination rother than n-iere 
repetition of situations and j^atterns w)iich he already l:nows. The 
teacher can adapt the reading and writin/; exorcises to the abilities 
of the pupils by decreasm^^ or incrcasin;' the airiount ajid difficulty 
of his selections froM the available rrtatorial. 

^E, $• Randall, "Research Results in Triree Large Televised 
Progrcims" (Paper read at the International Conference on 
Modern Foreign Lancuage Teaching, 'Vest }3erlin, oeptember 196^0, p«^K 
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A il^FC.^T ON TH^: FIRST 
1971 

The first Nation^=.l French Contest for FLj;S students was held 
during the v/eek of May 3-7 1 1971* Hore than 6000 elementary school 
pupils entered the contest m all the regions of the AATF and from 
a]rnost every state in the U.S. 

Tl-io scope of the FLF^S examination consisted of two forms, 
Form A and Forn B. Both forms encompassed a listening comprehension 
test and a speaking: test» while form B also included a reading com- 
prehension test. Probiibly the most unus\ial aspect of the contest 
was the speakinf^ test. Pupils were shown four pictures and they v/ere 
asked to respond spontaneously to these pictures in Frencht Their 
answers were recorded on tape* Later ^ more than 25 tape evaluators 
rated ovez* 6C00 taped answers on the basis of appropriateness ai^d 
sophistication of languapie, and pronunciation, intonation and syntax. 

In answer to the question, "'-hy a rXES Contest?" the tremendous 
response to the Contest provides an answer, in part. For one thing, 
it is one means of indicatinf^ to pupils, teachers, administrators and 
parents that FL'S/S is a worthwhile subject of study, with definite 
goals aiul outcomes. A second answer micht be that while FLZS pro^^rams 
differ in content and curriculum materials, there arc bf.sic fundam.ental 
areas Common to all, namely the development of speakin,^' and listening 
comprehension skills on everyday topics. It is interesting; to note 
however, that more than half of the pupils were entered in form B 
(which included the reading; aspect), which indicates thac readin^^ 
activities arc be/^inninf^ to play a part in the ^^cope of many FL'JS 
programs throuf^hout the country* 
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The FI/v^S Contest gave toach^^rs tho opiortunity to stress the 
positive aspects of TLTlo for foroirn lanr uage teachers ns well as 
for the educational coirmunity at lar^^e* Certainly the tape ©valuators 
(vfhO| incidentally » v/cre from all school levels - elementary, junior 
hit:h school, hir^h school and college) comnonted favorably on the avmicvc- 
ment of the pupils; ''It^s hard to believe that these children with such 
excellent accents are only ten and eleven years oldP^ and "V-liy don't all 
elementary school children stvdy French 

This first endeavoi- was not without many in^obleTis anc^ difficulties, 
but it is hoped that our experience this year will provide a smooth- 
running^ operation for next year. An invitation is herewith extended to 
all tliose who were involved or who will bo i^articipatim^ to offer sug- 
^^estions for improvin tlie 1972 Conte.st. 

Finally » a sincere appreciation is due all th.^ teachers and pupils 
who took part in this first venture and who, by doinf so, expressed their 
confidence in the future of FL^';S. 



0. Lip ton 

National Chairmaii 

AATF French n.ES Contest 
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A Guide to Readings in n.ES (Part I) 
Instructional Materials 
Readings in French for FLES Pupil» 
Teacher - Training 
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1 . 0 IN3T.a)CTICN.\L .JIU; A!:') 1..,T:]::IA LG 

1»1 Theory 

1.11 Cole, L,:i, '^The Visual l:'le;iient and the Iroblem of k-eanin^'; in 

LcAnr;uaf;e Learning. audio^-Visual Lc^n/^uano Journal , v ^:3^^-37, 
('/inter 1966-67). : :IC }V) 021 490» 

The author concludoG that visuals are more effective when 

used p.s roHiinders of already learned materials than as initial 

conv'^yors of meaning* 

1.12 Fleminr;, Gerald* ^'The Structured Kesponse-Evol'anc Fotential of 

Orf:aniz.ed Visual Communicators^^ Audio- Visual L anr,uapc ^ Jo urnal > 
V 5:71-7^, (1967-68) ::.UC ::iX)2h 290 

A student does not learn a second lan,^':ua/';o as he learned 

his first. Renioved from a total foreign lanf/uage environment, 

he nust have elements of it sup])lied via visuals in order to 

provide mordents of foreign reality. "lictorial gramj?:ar" of the 

tar^^t lan^^uage will affect, in a positive v/ay, motivation £ind 

awareness. Visuals must bo desit.ned following principles of 

causality, parallelism, anrl contrast* 

1.13 Flemin/;;, Gerald, I^. Spaleny, and J. ieprnik, "The Didactic 

Orf^anization of Pictorial Reality in the New Languar;e 
Teaching Media," Iraxis d es Neusprachlichon Untorrict s, 
vl^:;60-7^, ( April I967).* "-<IC \:D 

A picture has value in foreign lan^jua/^o instruction only 

in proportion to its content information and ease of compreliension. 

The author citeG the need for visuals to conforn to the principles 

of causality, parallelism and nof^ative comparison to insure clarity 

of meaning* Line drawings are often r'ore meaningful and effective 

than r;hotof;raphs . 

1»1^ Spaleny, Eu^en and Jaroslav Peprnik. "Foreifn Lanf^ua^e Teaching 

Picture As An Crgariised System", International Reviev; of Apv>lied 
Linguistics in LanR;ua^:e Ter^chm/i; , vh:71-S3, (November, 1967/. 

The basic principle governinf; the use of pictures in foreign 

lanr;uaf;e instruction is: The more a picture needs explanation, the 

^ . less its serviceability and effectiveness. This article delves 



into the fundanientals of the deternininr factors in picture 
comprehension* An explanation nnd pictorial exarrples are c;ivon 
of the principleo of cauoality^ p:\rall0lif5m and ser-uonce. Also 
included are specific exanples of the presentation of a visual and 
of teacher use of visuals in a classroom situation* 

See also 1.33 8, I.32 22, 1,32 26. 

1.2 Research 

1.21 Barcusi Delbertt John L Hayman, Jr., and James T. Johnson, Jr. 

'^Frof:,ramrnin;; Instruction in IJlemontary School Spanish/' 
Fhi Delta Kappan . Xt.iV: 269-270 , (^.urch 1963)« 

As part of the Denver-Stanford Project (1.2 ?) on the 
Context of Instructional Television, a ^roup of 6th g^^^'^de Spanish 
students was instructed in readinp and writing by means of a 
teachin:;^ machine usine linear, constructed-response type of 
procrammin^. The control p,roup was teacher taught^ Both control 
and machine instructed [groups were divided, with instruction in 
reading and writing delayed until the second semester of 6th prade 
for half of each croup. Results indicated thati l) with the type 
of mechr.nical learning: involved in the experiment, machine instruc- 
tion v;as as effective as teacher instruction; 2) timin^; and prior 
knowledge are an important factor, automated instruction being 
ineffectual with those wlio started readin^^ the first semester 
and effecti^^e for tliose in the second semester group; 3) "better" 
teachers had an effect on the an;ount pupils learned by automated 
instruction. 

1.22 Chase, Richard Allen and others. "Teaching New Vowel Sounds Using 

Real Time Spectral Dispalyc". Faper published in the I968 
Annual Report, Neuroconmunication Laboratory, Department of 
Psychiatry, Johns Hopkins University, Baltimore, Maryland. 

e::ic ED 030 859 
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A croup of h to 5 year old chilcJren an-l a f^roup of young 
adults v?ere involvod in this oxperirent to test v/hether it v/as 
possible to teach a nov/ vowel oound by r:ocai5 of visual informa- 
tion alone. Tbo Visablo Speech Translator , developed by B'vll 
Telephone Uiboratories v;as used with both groups, Tl^e machine 
translates .rounds into a ])rojoctod dot pattern. 'Iho French vowel 
/y/ was the tarret. The subjects v/ere told to experiment v/itli 
sounds until the^y could produce one which v/culd cause the machine 
to display a particular dot pattern (nude by tlie sound /y/ ). 
All succeeded, v/ith no significant differences in tlie age groups, 

1.25 Deno, Stiinley* "Effects of .ords and Pictures as Stimuli in 

Learnini^; Lanfua^-jo r.quivalenta" , Journal of Educational Fsyc holop:y, 
V 59: 202-205 (June 1968). 

In a project to contrast t}ie psycholo(;ical process underlying 
perception of pictorial and verbal stir.uli in learninc v;ord equiva- 
lents, it v/as found that pictures v;ore conducive to the learning of 
enuivalont pairs, particularly when the objects represented by the 
"abstractions v;ere conceptu'j.lly similar. Grouping; the abstractions 
representinr: conceptually similar objects increased th(^ rate cf 
accjuisition. 

1.24 Garrabant, Frederick and Roger Fillet, ^Trench '/ith Slides and 

Tapes*', The F.lerrientary School Journal , v62 :4l7-^f21 , (Hay I962), 

Two ^:roups of third graders at the University of Chicago 

Laboratory School were instructed .^aily in French.. T\\e e>:pcrirT^ental 

group's teacher, limited in proficiency in the language, used slides 

and tapes as part of the instiuctional profsram for approximately 

half of the total instructional time* The control group was 

instructed; by a native speaker who used no slides or tapes. At 

the end of one year the experinental ^^roup ranked about the same 

as the controls in aural comprehension, slightly behind the controls 

in pronunciation^ and ahead of the controls in fluency. 
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1.25 Garry, I^alph and PMna Hauriollo, '^Sunriary of Rosearch on ^^Farlons 

FranoaisS Year Two", Modern Lan(;ua(.^e Project of the Mass- 
achusetts Council for Public Schools, Teachers Training Division* 
Boston: Boston Univornityi 1962. TAilC ED 003 566» 

Variables of teacher t2^aining, classroom practice and 

teacher fluency on the achievement of students usinc "i^arlons 

Fransais" over a two year period is described in this report* 

It was determined that ♦".he pupils of teachers trained by televised 

programs showed little difference in achievement from students 

whose teachers were trained by tape recorders. Si^^nificant 

differences in pupil gains were found to favor these instructed 

by more fluent teachers who continued in the program both years. 

1.26 Haas, Stanley. "A Study of a Method of Teaching Spanish Utilizing 

Selected Mechanical Devices in the Elementary School*' 1 The 
Journal of Experimental Education , v53:8l-86, (Fall 196¥77 

Two groups of fourth ^^rade students were taught conversation- 
al Spanish by different means. This study compared the results 
obtained when the lessons and drill were presented to one group 
principally by tape recorders and to the other by the t^bacher. 
Content was identical. The tape recorder instructed (^roup tested 
higher , generally, than the teacher controlled croup. The tendency 
for eirls to exceed boys was magnified in the experimental (tape 
recorder) group* 

1»27 Hayman, John L. , Jr., and Janes T. Johnson, Jr. ^'Audio-Lingual 

Results in the Second Year of Research, 1961-62'^ Report No. 8: 
Denver-Stanford Project on the Context of Instructional Television* 
California: Stanford University, 1963. :::^IC i:D OI8 169. 

This report analyses the effectiveness of a variety of teach- 
ing techniques used to reinforce and supplement televised instruc- 
tion for fifth and sixth prade Spanish students. The daily 15 
minute televised lessons and practice were augmented in 3 different 
ways, by 3 groups: l) electronic aids; 2) repeat viewing of the 
^ lesson at home; 3) both aids and repeat viewing. (See also # 1.28 
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1.P.8 HaymfiH, John 1, Jr# ^ and James T, Johnson, Jr, Further Search 
for i'Jlemonts of Tomorrow 'fi Classroom^^ Report No. 12 J Denvor- 
Stnnford Project on the Context of Instructional Television, 
YyAlO r]D 018 167. 

This portion of the Denver-Stanford report explores the 
variety of materials and techniques used by seven teachers who 
v/cre unrestricted in their methods of instruction and in supple- 
menting the program presented to the 6th f:rade students involved 
in the project, 

1.29 Humphrey, Janes H, ''Compari.^on of the Use of Active Gaines and 

Language '/orkbook /ilxercises as Learning Media in the Develop- 
ment of Lan^ruage Understandings With Third Grade Children", 
Perceptual an d Motor Skills , v 21:23-26, (August 1965), 

Tv;o equated groups of third grade children were taught 

several elements of lanj^age concepts. One group was instructed 

by means of workbook exercises pnd the other through active gaines. 

Though both groups learned, the group using the game technique 

learned mere than the workbook group. 

1.210 Jonas, Sister Kuth /vdelaide, Matched Classroom Approach to the 

Teaching of French in the Llementary Grades: Final Report/' 
Mt. St, Josei">h, Ohio: lit* St. Joseph on the Ohio College, 1969* 
ZRIC ;]D 0^1 528. 

This report focuses on the attitudinal changes which occurred 

in American FLJo students as a result of their classroom being 

matched with a classroom in France. Tape recorder, slide projector 

and illustrated dialogs were used in the communication process 

between FLES students in the U«3. and French students of the same 

age. The use of aids and audio-visual material was a significant 

factor in the planning and implementation of the program. Sample 

materials are included in the appendix. 

See also 1.32 I8 for a transcript of the dialogs, and instructional 
material. 

1.211 Koore, Patricia. "A Language Laboratory ^bcperiraent in the Junior 

High Schooli Modern x>anguaf-:e Journal , v46:269-71i (October I962) 
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A Bolect Rroup of ei:'ht seventh prade French students used 

a nei(^hborinf; hi ;h school lanr.uaRo laboratory two half-hours each 

week after tho reftular school day, ^/hen compared to eight matched 

students who did not use the laboratory, the experimental group 

shoved inprovenent in pronunciation and attitude, and scored 

higher than the controls on oral and written tests. 

1.212 HoskowitZi Gertrude and '^Idnund J» Amidon* ^^TV ':V",o versus Live 

FL"S: A study of Student Reactions'', Modern Lanp;uap,e Journal , 
v^6: 213-219 1 (day 1962), 

The attitudes of three (groups of elementary school students 

tov/ard foreign lang\iage were compared in tliis report. Group I was 

instructed in Spanish by a real teacher and in I'Yench via television. 

Group II received only TV French, and Group III received no foreign 

language instruction. Group I had more positive attitudes tov/ard 

the study of foreign language than the other two. Group III, with 

no foreign language instruction, had more positive attitudes than 

Group II, instructed in French by tolevisioii. 

1.21? Otto, Frank, ^^Alternative Approaches to Staffing the Elementary 
Foreign Language Program; Cost and Time VS Achievement and 
Satisfaction", Modern Language Journal v52;293-301, (May I968). 

T})e purpose of this study was to evaluate the three methods 
of staffing; an elementary school foreign lan.'-uage program: l) class- 
room teacher and TV: 2) foreign language specialist and TV: 
jj) classroom teacher and color notion pictures. The program 
content for all was identical. The second method, foreign language 
specialist and TV, provided the greatest teacher, administrator and 
pupil satisfaction and the hif:hest student achievement. It was also 
the most expensive* Hie third arrangement, classroom teacher and 
color film, was the least expensive on a long term basis, though 
the satisfaction cxnd student achievement were considerably lessened. 




Pilloti i^oger. "French Hth Slides and Tapes — A Reappraisal^', 
PUefTiontnry School. Journal v65: 87-91 » (November 196^0 • 

This follow-up study to the report by Garrabant and Pillet 
(see 1«2^0 vms made on the oricpnal c^oup of third gi^ado students 
who v/ero mid-v/ay throu;-:h sovontli grade • 'i?hose students wl:o still 
remained of the original rroup at the University of Chicago 
Laboratory School, v;ere :ested for pronunciation and general achieve- 
ment in French. The results of tlie original experiment v;ere reaffirm- 
ed* Tl)c author concluded that: l) the total results warrant con- 
tinuation of the slide-tape-homeroom teacher instructional team: 
2) a resource person is a vital in.:redient in the success of the 
program: j) aids limit spontaneity but provide consistency and 
uniform pacing: k) the aids control the material, renuiring 
in^-:enuit,' on the part of the teacher to stinulv:Lto pupil interest; 
such interecit a result of te.:;cher creativity; 5) the homeroom 
te. cher m.ust be honestly involved in Polf-instruction; 6) teacher 
proficiency in the lan.:unce tends to improve. 

1.215 Rev iew of rducotiona l He£>earch , v32: 117-211 

C\pril I962T 

This issue contains a review of all of the literature on 
audio-visual aids and naterial for the six year period bef:inning in 
April 1956* Chapters include: Tlieoretical Formulations in Audio- 
visual Equipment, Textbooks and other Irinted iiaterials, Audiovisual 
Materials, learninf^ from Instructional Television. Lan^^ua^e 
Laboratories, Self teaching Devices and programmed Materials, 
Administration of Instructional ilaterial6» 

1.216 Rohwcr, '/illian, Jr., oteve Lynch, Joel Levin and Nancy Suzuki. 

'Tictorial and Verbal Factors in the /efficient Learning of 
Paired Associates," Journal of "Jducation PsycholoF^y , v58:278-28^, 
(October I967) 
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In an attempt to analyze conditions that pz^oduce efficient 

learning, third and sixth graders \;cre asked to learn a list of 

2^ paira by a study-tor.t method, Wo '--nirs vore either pictures 

of objects or printed nai^.en of t!;ose objoctst Exclusive of other 

variables, for both groups ^ pictorial materials produced more 

efficient learning th'-in printed rnaterials* 

1.217 Svobodny, Dolly D. Research and Studies About th e Us e of Televis ion 
and yilai in Fore ig n L^n/^uafto Instructj o n • N e v/ Yo r k : I . o d e r n 
Languace Association, 19^9^ ::aIC ::DD2I^ 936. 

Abstracts on nost of the sir':nif icant research on the use and 

results of televised instruction have been compiled. All levels 

are included. Many of the important studies on the use of television 

in SLl'lS programs are capsulif^ed in this report. 

See also 1.323, 1.3218 

1.3 Practices 

1.31 General .References 

1.311 Audiovisual Instruction . 

This official publiccitio' of the i)epartrrient of Audiovisual 
Instruction, on affiliate of ff-A, is publit^hed ten tines each year. 
It contains articles on multinedia approaches applicable to many 
curricular areas, as veil as reiiorts of the use of specific aids 
and materials. 

1.312 "The Con^juter in "ducaticn", .Bulletin of th e National As sociation 

of .SoGondar;!^ School Princip als, v54 : 1 -12^ ( Fe br uary 197^). 

Th.is issue is devoted to an ovorviev; of the inplic^- tions of 
the uao of the cor.putor by student, te.cher c^nd school district. 

1 . 313 Educational Screen on I TV Guide. 

This is a monthly journal containinf;: short articles on hard 
and software, with very jiractical inf cremation on the use and develop- 
ment of audio-visual materials by teachers. 
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3.31^ u ca 1 1 0 na 1 Me d iq , 

The articles in this journal tend tc:;i^rd re.^ortinp the 

use of n'odia in spocifio .school syntens. It also contains 

sections devoted to nev; products and aoftv/are# 

1»}15 ^^rickson, Carlton Fundamentals of Teachinf^ With Audi o- 

visual Technology , New York: iiacmillan Co.^ 1965t 

This ^^oneral text on the selection and use of audio-visual 

aids, tr.aterials and riedia also contains step by stop instructions 

for the production of naterial comnonly used by Foreifn lan{;uage 

teachers. Directions ..nd techniques for makini; transparencies 

is particularly detailed* 

l.;5l6 FL'^iS: Pro.iections In to the Future * 

Gladys Lipton , ed« A He)">ort of the American Association 

of Teachers of rrencli, 1968, (..vail;<blo fro:'^ LLvi-a.CTFL 
Materials Center) 

Ti\±s report of the I'ational FL>:» Conriittee of the AmeriCcUi 

As^50cij.tion of Teachers of French contains o compilation of opinion 

and re-search on irnrlicrtions for the future, including' uses of 

co'^puters, prOf';ramried naterials, and other instructional aids 

and r-aterials, 

l.jil? JIuebener, Tlieodore, Audio-^Visual Techniques in Teachinf^ Forei i^n 
LanKUa^ e s , Revised Hidition* Nev/ York: Nev; York University 
I-ress, 1967. 

This reference was first produced in I96O and brought up 
to date in 19^7* It contains very b.--.sic and primary inforn;ation 
on the pur]/Oses and types of visuals, audial naterials and machines 
for use in foreif^n lanf;uage teachinr, specific exarr.ples in French, 
Spanish and German are [^,ivon for each t"pe of media. Topics 
covered are: auJio-visual naterials and techniques, use of radio, 
tape recorder, audio-visual lan(uarc laboratory, and audio-visual 
technic'Ues in the classical lan:,ua- es. ^n app endix contains: 
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l) a biblio^rnphy of lan-'uaGc laboratories and techniques; 
?J materials source list« for toachorB^ ijuirier,, courses, films 
and filinatrips, soni^B) brief list of professional journals 
and service bureaus; ^) addre.sr.es of ] roclucera and suppliers 
of products, 

1 318 'fhe Times i^ducntional Supploren tt 

I'his portion of the London newspa]3er often has a number 
of articles on foreign lanruacQt supplyin^^ an insight into the 
use of aids, instructional TV and the wider^pread use of radio in 
forei5:n langu-'^rre instruction in Great Britaint ll^ere is a great 
variety in the articles in both style and content, tiany of the 
programs and materials reviewed are available in the United States* 

1«32 Specific practices and uses 

1.3^^1 Adams^ E.N. , H.W, Korrison and K. M. Koddy, 

^'Conversation '. ith a Coinputer as a Technic^ue of Langua£;e 
Instruction*', r.odorn Lanp:ua;;e Journal . v52:3-l6| (jan. 1968). 

This paper describes the use of computer assisted instruction 

in a general lan^^uago course. The organization and control of the 

ChI program, preparat j.on of material, desi/rn of the itera, ajid 

peda,{;^;oriCc'.l controls are explored. I^xanples are included of itens 

fron the })ropTr:::m with a description of' their presentation to the 

student an^*' the steps taken as a result of his ansv/ers. 

1,322 r^rendt, Jerrnaino, '^t;edia in Foreif;n Lan^^uafe Teachin[:;". 

Britannica Review of Foreign Lanr;ua(;e /^'ducation. Vol II, ed 
by Dale Lan^e. Chicago: encyclopedia Dritannica, Inc., 
1970, I57-IS8. 

The emphasis on th^' hc:rdv^are of forei/ n language instruction 
in Volumn I of the Britannica Reviev; of Foreip;n LanKuar^e Education 
(see no, I.325) has been balanced b this article on the Goftv/are 
available for forei£:n Ir.ni^ua'^e teachers. In addition to culling 
current research and practices in the use of roedia, the author 

ERIC 



Illustrator uses with apecific oxTsriplo^s, oubtopicG include: 

multimedia packa^os, coritoxtunl drill, independent study plans, 

pro^:rcimr':od learning; , foroif':n lnn["uat-o refjource center, systons 

approach, C.J and tC'Vcher education. There is a biblioi^raphy 

of references at the conclusion of the article, 

1.32jJ Bland, I'.erton and Kvan Keir^lar, ^'A Self-Controlled Audio- 
Lin^;ual Tro.^ram for Children^', Fren c]\ I^eview, v^0:266-276 
(Novenber I966) 

A vei'y sinple, effective ycliCn^e for tielfinr>truction by 

younp, pu})lls war. the result of a project to develop in children 

the ability to do.scribe a class of pictures orally in Fro'nch* 

Usinf; the "Language Master'^ with line drawings on cards, fifth 

grade and kindergarten children taught themselves to rnimipulate 

5 adjectives, 5 nouns, and 5 verb phrases in all of the 125 

possible cor.binations, 

1,32^ Caros, Jol:n, "Teaching the Four Lan^;uage Skills With the 

Cvorhead 1-ro jector^^ , French IV.viov/ , vhk i^yj/-^'}?) ^ (February 
1971) 

The overhead projector has the advantages of allowin^^ the 
teacher to proi:are materials in advance which can be refused, 
and to face the students v/];ile 'Jjcy viev/ the iraterial in a fully 
lir^hted classrooru The author describes teaching situations 
with specific examples for the use of the i^rojector. 

1.325 Dodge, Janes '<U "iMachine-Aided LangUcige Learning", 

Britannica Review of Foreirn Language ?>Jucatio n , Vol, I , 

ed, by Fmr.ra BirkiTiaier. Chicago: r'ncyclopedia Britannica, Inc., 

1968, 311-3^1* 

The variety of machines and software and the extent of 

their use in elementary and secondary foreign lanrua^;e teachinr 

is researched in this chapter. It contains a resume of significant 

findings in the use of machines in foreign language learning in 

addition to information on and advantages and disadvantages in 

the use of: overhead pro jec tors , instructional TV, TV distribu- 



tion oystemsi TV films, video-tape recorders, 8n.rn and l6mm films, 
film cassettes, lan;;ua{i:o laboratories, and computer assisted 
instruction. An item biblio rophy on all of the media 
concludes tlio article. 

1.326 Donofhue, Mildred. Fo reign kin^jU^f^es o .nc ^ the Llemontary School 

Child. Dubuque, Iowa: 'vm. C, ' >ovn Co. , I968. Chapter 

The chapter titled "Methods and I^esourc€s for Music and 
Games" includes techniques for usin films, filmstrips, slides, 
flat pictures, realia, chalkboard, bulletin board, flannel boards 
magnetic board, disc and tape recordings, lant;uaoe laboratory 
and radio. Research on the use of some aids is cited. This is 
one of the few sources which explores prorrammed instruction 
for FL.^S students, includin;. a f^olected list of programmed 
materials. 

1.327 :>iksson. Marguerite, Use Forest and Huth ^mlhauser. 

Foreign Lan^^ua,^:e in the /Elementary School s Enylewood Cliffs, 
New Jersey: Prentice Hall, Inci, 196^. 

The chapter on "Audio-Visual Material and FL'.'S" contains 

very specific word-for-v/ord directions on the use of lan^^uage 

charts. Two charts are used as illustrations r:!nd each stop for 

both pupils and teacher is delineated^ The use of filmstrips 

and slides, objects and pictures are described in lesa detail. 

The role of TV and r^ dio in the development of a program, the 

orientation of the staff and j';onoral criteria for selection and 

iriplementation are su/;-';ested, 

1.328 Fabrizi, ^ienedetto. "Foroi^-n Lanf;ua^;es: "£l\o Visual c^lement", 

L'ducational Screen and .-.u dio visual Guide 1 v^3: 260-26l, 
(May 196^) 

The c^uthor is critical of nany courses which are designated 
audio-visual bcicause the visur3la involved do not contribute 
significantly to the meanin^^ of the lan^^ua^je element beinp; taught. 
Q The prime rmrpose of the visual is to Minimize the need for 
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oxplonationri in }Cnn;lish» The criterion for its use should be — did 

the student acquire tne lan5:ua-;e better or mre effectively than 

ho could have without it. 

1,329 i^'eit, Stephen, ^^Vive La Technolo^rie !" , 'Educational J^creen 
and HudioviGua] Guide, v^l :6^f6,6^9 , (October 1962) 

The organization of a FLCS pro^xram in Valley Stream, Long 

Island is the subject of thir^ article. Included are deacriptions 

of J the use of "larlons vransais-' films and the sur^plomentary 

material desi^^-ned for them; the use of other visual materials; 

the tcclmique of teacher follov/-up of the films; and in-service 

workshops for teoohors. 

1,3210 Fink, Allen end Yvette Del Irado Li^;htfcot, '^lasedena's 

ForeiKH Language irc/ram for Children in Elementary School", 
in Foreijy Lanf^uap;es and the Schooln: Book of Readin^S t 
Mildred Donoghue, cd, Dubuoue, Iowa: '^'m. C, ]3rov/n Com^jany, 
1967. 

All of the elements necessary for the implementation of a 
television augmented nrJS proi^ram are ilD.ustrated in this descrip- 
tion of such a ])ro,^;ram in the lasedona City Unified School District. 
Included are guidelines for the pro rr.m, the role of the class- 
room teacher, teachers' £^ui']e, and evaluation procedures. 

1«3211 The FL::S Student; A Study , I'dv^ard Dour que, ed. Philadelphia: 
Chilton Books, 1968, 

Chapter V contains a section on the scope and implications 

of oduc^itional television and an assessment of its impact based 

on the research of Garry and Mauriello (see 1,25) and rioskow:tz 

(see 1.212) 

1,5212 Gersham, Herbert S, "Children's Hhymes and Modern Poetry", 
French r.eview v^^:539-5^3, (February, 1971). 

The comptines. mnemotic and nonsense rhymes of children's 

poetry are compared to the works of modern poets* The simplicity, 

irony, humor, malice, nonsense and fantasy evident in the examples 

^ . cited of rhymes for children arc mirrored in specific works of 



Forneret, DeGr:os, Prevex^t and others* 

l,3c?13 Gradisnik, Anthony* ^^Televiaion Cnn Sffectivo in the FU:S 
Program— If Hispania , v^9 :'f8:3-489» (Saptenbor 1966) 

The author exfininon the olementc of the many factors which 

contribute to the ef f ectivenesrj of televised instruction of a 

foreign language. 

•321^ Gray, Alma. "Essential Aids to Success"^ Times Educational 
Supplement , 2817j1657» (May l6» 1969). 

Aural machinery cannot convey the full communication input 

since sorae aspects of oral communication are visual • A visual 

cannot always be relied upon to im^^art meaning since it may not 

serve the purpose required to divulge meaning, i.e* pictures may 

be thematic, mnemonic and semantic. The lan.S'uage laboratory and 

television extend the reach of the teacher and provide depth to 

meanin;; by combining and expandin,^ the potential of both audio 

and visual* 

1.2315 Harris, Charlotte and Naida Ibstal. *'The Hole of Visuals in 
Television rLIlS," Modern Lanj:uap;e Journal v49:210-212, 
(April 1965) 

Good visuals are rc.ilted to the primary goals of the e£.rly 
levels of FLT'-S instruction; discriminate listening aural com- 
prehension and speech production. ''Motivational and lin(^uistic" 
visuals are described and illustrations of their use in the 
Detroit Public Schools televised FLvrj lessons are cited. 

1.3216 Hocking » Illton. '^Technolo(:y in Forei^^n Lan;.uage Teaching*^ 
Ilodern Lannuap.'3 J ourna l ♦ ^5^279-91, (February 19?0) 

A brief history of the advent of machines in foreign lanf:uage 

instruction precedes an examination of factors contributing to the 

present state of foreign lan»;uc:r:e tec.ching. A larre >^ortion of 

the article concerns the use of television and films in elementary 

school foreii^n lan^uafo pro^^rams. 




321? Instructor Haf^azine 

The Instructor ha/;a2ine has had a regular feature "FL!.-3 
Workshop'^ since 196li It ajipeared mozithly until 196? j aiid since 
that time hf;s been published in four or five issues each year* 
Included in the articles are suggestions for games, drills, use 
of aids, etc. In the monthly issues, the article usually con- 
tained, on a sin^:le page, 3 or 4 sug^vestions for teachers in 
addition to a listinr: of nev -}Ublic:.tions or materials. T}ie more 
recent articles tend to concentrate on one subject and are .generally 
lenr^thier. The following list contains the volume number, date, 
pa^e number, author, find nain contents or title of all of the 
'^Fles -/orkshop" articles ani;earinc in the Instructor ^ 
The Instructor fia /razine 

Volume 71 Author for all articles-riizabeth Keesee 

Sept. 1961, p»108 Teaching techniques: choral response, testing games* 
Oct. 1961, p»lll Making Each iord Count, Variation games* 
Nov. 1961, p. 17 Teaching Techniques: Selection, Selection game* 
Dec. 1962, p^^ Cue Cards 

Jan. 1962, p.^l Culture: pictures, Role Haying:, Holidays 
Feb. 1962, p. 88 I\e--entry: Games, activities, Tricks 
Mar. 1962, p. 108 Spacing 

Apr. 1962, p. 86 Tu or Vous, Dialogs, Games 

May 1962, p. 98 Cultural Activities, Games, Keview Activities 
June 1962, p*l^ Chain Practice, Dialog Adaptation. 

Volume 72-Authors: Sandra Leibovdtz and Denise France 
Sept. 1962, p*96 Methods of Review 

Oct* 1962, p.75 Lesson Plans, Games, Cultural Activities* 
I^ov. 1962, p. 22 The Narrative Form 

Dec. 1962, p*^0 Directed Dialog, Cultural /vctivities* 
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Jaru 1965, p«17 Half-year Te,^3tinf (picture cues) 

Feb* 1963, p*S6 Usin/' Visual Aids, Jion/;6 and looms, Holidays 

(F,L, ) for Feb, 

Mari 1963) p. 19 Structure Iracticei French customs 

Apr. 1965, 

Hay 19b5« p. 2^ /ritinj-^, ■^xtendinrj* Content of Besic Sentences^ 

Hay custornSi 

June 1963, p. 20 Field Tripo, Dramatizations, Films 

Volume 75 - Autliors: Sandra Leibowitz and Denise France 

Sept. 19Gj>y -p.^k Use of Tenses, Grading 

Oct. 1963^ p. 76 French Boat Race Skit 

Nov. 19631 p«95 Starting a Program, '-'orkshops, Game 

Dec. 19631 p»68 Audial Aids, Christmas Structure Drill 

Jan. 196^^, p. 112 Approaching: a New Dialog, 'uestion-Answer approach. 

Feb. 196's P»92 Presenting Idiomatic Expressions, French Folk Song, 

Helpful liaterial. 

Mar. 196^, p. 20 Use of Adverbs, Fronunciation lYactice 

Apr 4 196^, p. 17 Spanish Ga.'nes 

May 196^, p. 22 Tellin.r: Time, the negative, Verb Drills 

June 196^, p. 12 

Volume 7^ - Authors: Sandra Leibowitz and Deane Sherman (ex. Hay) 

Sept. 196^, p. 82 Story of lie, Review 

Oct. 196^, p. 28 cont, , Incidental ^Expressions 

Nov. 196^, p. 25 Spanish loetry 

Dec. 1964, p. 10 Telephone Dialog 

Jan. 1965, p. 26 Short Songs, Teacher's Books 

Feb. 1965, p. 129 

Mar. 1965, p. 28 Russian FL::S 

Apr. 1965 1 p. 25 Songs and Dances from Canada 

May 1965, p. 55 ^^V/hat is a l^iJS Teacher" by 'Elizabeth Ratte 
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Juno 


1965, 


p. 81 


Measurinf' Student Frogress 


Volume 75 - 


Authoro Sandra Leibowitz nnd Deano Sherr.an 


Sept. 


1965, 


p. 6^ 




Oct. 
Nov. 


1965, p. 23 
1965, p. 5^ 


Source of Bulletin Board Material, Pre-Reading 
Suggestions 

Usinp Motion lictures^ Teaching Aids 


Dec. 


1965, 


p.i+B 


Christmas Cuctoins in L.ntin America and 
Germany 


Jan. 


1966, 




I ractical Teaching Aids 


Feb. 


1966, 


P. 


Heading Headiness, Ganges 


Kar. 


1966, 


p. 133 


Facts for Fun, Spanish Games 


Apr. 


1966, 


p. 29 


Letter to Parents 


May 


1966, 


p. 17 


Verb Drills, Assessing New Materials 


Volume 76 






Apr. 


1967, 


p. 102 


''Spanish Games" by Mabelle B» McGuire 


Volume 77 






Oct. 


1967, 


p. 62 


^^10 Ideas to Sharpen Your FLI^S Fro>^rair/* by 
Constance Helaro 


Jan. 


1968, 


p. 108 


''Game Songs for I-rench and Spanish", by 
Sandra Leibo\^itz and Deane Sherr:??n 


Mar. 


1968, 


p. 90 


^'Techniques for FL:'S" (Spanish games-adaptable 
to French) by Maria Hulse. 


Apr. 


1968, 


p. ^^7 


^'Vamos a Mexico'* by Anna Schwarta 



Volume 78 

Oct. 1968, p*p.l^^-1^6 ^^Songs Help Children Learn'\ by 

TCleanor Chrcman 

Jan, 1969, p. 50 ^'V/ritten Tests for Mon-Eriters" , by 

Constance ilelaro 

Feb* 1969, p.?^ "Wake ^Em Up With Games*', by ConstcUice Melaro 

Apr, 1969, p. ^8 "V/hen Do '/e Start to Write'', by Constaiice Melaro 

^3 



Volur.e 79 

Aug. /Sept. 1969 ♦ p. 132 "Useful Gamea and :)rill3"i by Joan Macey 
Nov. 1969> p. 57 ^'Ani ilarkt Platx" Charlotte Buschke 
Feb. 1970, p. 105 ''Drill Ganes*^ (opr)iiish), by liaria Mulse 
Mar. 1970, PP»92-3i ^'My Fives >Speak Sp.vnish'* by i\ H. Weif^and 
May 1970, p. 55 "Use a Play'* (>Spf\nish), by Jimmy Lumpkin 

Volume 80 

AU(?./Se::t. 1970, p. 53 '^Children 's Gr ^os in Spanish" (Could be 

used in French), by Loretta B. Hubp 

Nov. 1970, p. ^9 "Steinsuppe", by Ruth Kelly 

Jan. 1971, p. 50 "Potpourri of Ideas", by Gladys Lipton 

Mar. 1971 1 p. 2? "Enrichment Ganes", Mary Lou Summerlin 

l»52l8 Jonas, Sister Iiuth Adelaide. "A Matched Claparoom Approach to 
the Teaching of French in the 'Elementary Grades: Transcript 
of Dialogs". Mt. St. Joseph, Ohio: Mt. St. Joseph on the 
Ohio College, 1969* i^-IC '-:d 0^1 529 

The instructional material used in the experiment ' described 

in No. 1,210 and 1.5219 as well as tapescripts of the dialogues 

made by the Ajnerican and French children involved, comprise the 

body of this report. 

1.5219 Jonas, Sister Ruth -.dclaide. "A Unique Use of tiedia: 'Twinned 
Classrooni' Approach to the Teaching of French", A udiovisual 
Instruction , vl'^t V68-i>70, {Wny 1968). 

and 

'^Resune of the First Tv;o Years 

of a Five Year Sequence", Ilodern Lan:^ua,Q:e Jo urnal, v^J: 542-5^6, 
(May 1969) 

A class in the United State.*^ was zT:atched with a class of 
children of the sane a'e in three French locales during a three 
year period. A syster* of communication and instruction between 
the tv;o groups was evolved. The detailed description of the 
exchange of a variety of niedia-drawin?:s, slides and tapes between 
Q the U,o. and French groups is followed by a report of the results 
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at th*.' ou'i of a two yoar portofU Son nlso no» 1,^10, 

' . 5r1P0 Kiaf^^ Paul ''KuUisonBory Tonching Tools rvnri tho Vory Young 
Lan/iua^-e Loarner*\ Agdloviflunl Instruction t vll:639» 
(Octobor l%Cy)* 

A Kinderrarten containing children of mixed lanp;uaf^f? back- 

/jrctmds wa« tho «f>ttinfT for thf> use of a groat many pictorial 

and kin^f=thetic aids in l:in^'ua,o:o d^volopnent* 

l, 5r?rfl Kunklo, John^ '"I^^o Year.s Vith the Saint-Cloud Materials" 
Modern Ump^uar^e Journal . v,^0:137, (March 1966), 

Thi^^ article reports the conclusionn of FLKS teacher in 

'jh'kk^^r Heifht.s, Ohio afi a result of ubin^ **Bonjour Line" for 

two yo'irs* An adjur;tnent in the pace and type of presentation 

wap the rer.iilt of their experience with the v)rorram» 

1*3^^^ Mattison, Helen* "FL"::' Materials— The Weed for a Team Com- 

^OFiin^ Arpronch". Hi5;^:ania , v^7 :59P'-^00, (September 1%^0. 

The nco]^ei and seotjence of FlJii^ materials involve timingi 

underc^t^m llnr child development and motivation. cun^icuhim 

matf-rialn should be related to the total curricular environment. 

Xlem^'ntary teMrh.ern and supervisors can and should contribute their 

exrertise in the dovolopment materials; in an inte.^rrated total 

curriculum. 

l*!;?:?.^ Kirnky, Jerome. "Laf^^an^ Interent"^ A speech delivered at the 
MeetLn^^ of the American Asnoci'^tion of Teachers of Sj^nish 
and torturer^fj in Chicaf^c on Dec, ?:? y 19^7. "PIC ^.'^ Ol6 ^^3^ 

Tii<:' author rakes a }'lerT for the production of FI/%^i materials 

which suit the intere?it level of the ape ^rou]:> for wh.om they are 

intended. lie su^^rests the d(?5',if^n of materials which are p;r'ade 1 and 

v;hose which can be sefrmented to allow for individual ahilitiefi 'md 

rates of learninK* Publishers should br* encouraged to include FL1>^ 

tonchoi'n in th^ pl'inninp: of rrtnerinl for ^lementnry j^c^iool fnreirn 

1 a n r u r\ f^n p ro ra ms • 



1 . v\^'i !!ooro, J, Mii^haolt "^rhp Film, 31ide, nn^i FUfor,trip JuTip.lti^\ 

T>io a\ithor OKprossnr> concern at the Inck of criticnl revaluation 

of fllns, f 1 lrr;r>*.ri p5i -md r>]idos availablo to foreign langvmj^'e teaohora* 

lie dej'cr'i bo.s the reluctnnce of ;:roducerr, to furnifih copien of pro- 

ji^ctpf] vL^^ualiJ for preview. He RU(^rer,t t]\n creation of :l) a board 

of exf eriencod forei^rn Innrnnfte teachers of all levels and experts 

fro'' AV edunation centers to evaluate filn.^, .sliders and f i lpstr*ips: 

?) p'edia edit:or.^' for forei^';n lanriia^o journals to review new material. 

l.';r'^2S Munoz^ Olivia* ".';onf^s in the Foreif.n Lanp,unf>:e Cla«6roon'\ "RIC 
Focus I^ei^orts on the Teachin;^ of Foreipn Lanf^uages, Ho. 12 • 
Tiow York: American Council on the Teachin^^ of Forei[':n Umguanes, 
106^ (Available fron MLA/ACTFL Materials Center) FHIC KD 05^ ^50, 

'Hie first part of thir> special ''^RTC report consists of a list 

of general r-mr'^^r-tions ^or teachinK ^ son."* in a forei/^n lanf^UrJ^e 

classroon and for orf'anizin^' a class for ninpin^i with specific step 

by step procedure outlined, A resou?;^ list is included v/itii i^urch.asin^t 

infor'^ation for rerordin^^s, tapes and sonrr books* 

!'nnro, '^dwin. ''FL':p. and Audio-Visual Aids", Hispgnia , v^*7i 596-7, 
'^evterhrr , !.^6'0i 

Th'^ two v^rincipal purposen for usinr aids in the FLv; clasr., 

accoriin - "^o tho author, are the r invriization of t}ie use of English 

to ;rero!^t new r^ato.^nal and thn reinforcement of t}:t.' lanrua/re by 

V i s I M I r o a n n , :j i n c e h e c o ns i fie r s t h e vr i a r y pu r po s e of r d ' t o r; e 

th'* firsts th*^^ introd jction of new r-iterial and vocabulary, he 

-.s t i ens th^ efficiency of th*"' -'^xt-^^nnivr^ use of visu/ils* Ho f-^els 

a rr^^at of tire sp^:nt orj the rr»^; .'rat ^ or^ of visual ai lr could 

be bett'^r ^^xpended on d^w:s:nr ways of rettin^^ children to talk. 

U.J^'^'^ J'eal , Ala.M o. "Viewing Conditions for Cla,';rroon T.V. :Ar, Cbjective 
Study'\ Audiovisual In str\iotion , vl3:?07-7cy\ (r>pptenber, llh^)^ 

-luthor has rf^sparched th-? viowIm-' anrl^'t distances, and 

arr'-n"^*'''^nt.s nf sentry which wil' ^illow all studr^nt-i in a tvri'ial 

classroom to have a 'oai, clear view of tliO TV screen* 



1,52?8 *'Tlio Gvorhead xYojoctor in Foreign Language Teachin^V, 
Atadiovifiu^tl Instruction i vl3;^63-67, (May, K/>8), 

Suf^f^o^itionr, for use of the overhead projoctor in a for^^ign 

Ifinru^KO clnsr^ are ?iuT>plorenteii by il]ur?tr/ition55 of toachor 'Cid 

Btudont produced trnnR}:)arenciont Though the illustrations involve 

printed projections, the techniques of construction are applicable 

to pictorial material. Included are tecniques for r'^akinf: specific 

t^•pes of transparencies. 

).5??9 111 let, F:tlennette and Ro^:er I'illet, ^'The FLKS Teacher and Audto- 
Vinual "qia^pnent and Mater ials^% in FU:St raiterns for OhnnK^ > 
Gladys Lipton and Virginia Spaar Hauch, eds, Arierican Arjr.ocia- 
tion of Teachers of French, 1970, pp. 89-103. (Available from 
MU/ACTrl. Materials Center) 

Tyiis chapter in the 1970 report of the National FL»:, Committee 

of the AATF focusen on a review of the tyj^es of hrtrdwfire which nre 

practical for use in an elementary school foreit;:n lanf^uo^e class, 

and 5Uif'^ -estions for a review of selected readings. The aut^iorr. 

corrront on the dearth of software for FLr'S pro-'^ramG and tlie reluct-incN? 

of nanufactui-ers to rectify th*; situation. 

l,3-^30 Tond, Karl S. "A Language Te.-iching Tool: Tlie Overhead I'rojertor" 
in Foreif*n I/^n'^uaf^es and the Sc}:oals ,> Mildred Donop;hue, erU 
rhibuque, Iowa: "-/m. C. 3rovn Cornp. , 196?, pp*306-311, al.^^o in 
^!odern Lanruf^r;e Jo\irnal, v'f7i 50 - 33i (January, 1"63)» 

T}ie overhear] projector floes not substitute for all othf»r 

visual aids but is a st?pped-up version of one--the chalkbo'i>^dr>, 

T?iis is only one of its more Primary functions. It has a wealth of 

others. Th^> author lists the ndv-uita-^es of tl:e use of th*^ ovr^'-he-^wi 

projector 'md issues warninr? for prosvective purcliasers. 

1.3^31 Randall, *virle. '*V,Tiat Have Learned About Fi;-:S", Audiovini ?al 
Instructio n. v7:627-2'^i (lloverber, 1%?). 

The i^F-act of TV in FI/^o instruction and the i^r oi^tanc^^ 

tli'^ t"'.ch<'"*s pr^varation 1> r clan.-; before and fo]lov/-u? -vt'^'^r 

viewin;- ir stre"":^ed. The use '-f oth.^r instruc tionnl aids \r M''- 

cusf;ed. ^^^^ 



1,323? '^Rncont Troiuin in Korf^i^n Lan.c;uage Te;^chinf Techniques -uvl Mnt'»rinlM'\ 
Lentor McKin, ed. , AutUovinual InPtruotion < vl J:^W--r^Ji (Kn.v/1'^6B), 

Thin reiovt of the ND:\A Foreign Lanf*uap,o Lo:Klorship Tnr.titute 
for Forei'^n I.anf^ua/^p Dopartnent Chairnon ^niri ducervir>nrr^ vm^orllnes 
tho i^rort^nce of u.sinc' visuals to reprovSent the concrete in teac^h- 
inr foreign lanrunRe to youn^^ students* The Kncyclopodin Britannica 
Filns and the St. Cloud method of inBtruction usin{; film and film- 
strips arc presented briefly as is a short summary of the Btate of 
proRr^immeci inr;truction and the l^npiuage laboratory* 

"Recifos for Teaching Foroif^n Languages in Cklahona'^ Kaf.rlcia 
Har.rond and Alan Ciarfunkel eds. Oklalioma City; Okl^ihoma 
State Departnent of Education, 1970, KRIC O-'O ;^7^ 

Pach idea in this booklet of instructional raterials wnp 

contributed by r teacher of foreir>n lanpiua^^e. GaneS| drills, u.se 

of teacher mride aids and songs are incliided in Sjxinish, French, 

Oerran and Latin. Alnost all of the su^f^ostions in each lanfnja<ye 

section are ar^-licable to other lant^uaf;es. 

1.325^f Ro.senbaun^ retor S. "The Con;:uter as a Learninp. Knvironr.ont for 
Foreign Lanf^uage Instruction," Foreiftn Lanpiuare Annals , 
v2 1^57-^^65 > (Hay, I969). 

Thij^ article explores the function of the ccnruter in iro- 

vidin.'^ thp oturlrnt with r.ore interaction with thn forf?ip;n lnnp"uare 

than he v.'ould hnve in a ter^cher controlled clasnroon j^ituaUon, 

The ef foctivenes? of the corputer in providing nualitv creative 

taskR for the learner and confrnntinf hii^ with option.^ l^'.jl him 

to acquire performance abilities as well krowledce. 

1.3235 Shmarak, Arthur and fJaida ^stal, "T^T in TV Mod^-rn 
Languap.e Journal , vhQ:?07^PA0, {April 1^6S), 

Instruction via television is another form of teru"* *eachint^ 

involving? teacher/:, t'^chnolopiy , and televiewing^* The on^carera 

teacher t the rroducer-di rector , the st'^ff artist '^nl tlie research 

assistant form the te-.chin.j^ team; tho technical tear -iro all of 

O those resronrdhle for manarinKi directing; ani telovisinr; a-'M tlio 
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toleviowinr team is mnf\o up of principals, teacliorn and r)upi!B» 

All tearri 'nonbors workin^ toj^ethor foster tho learning; situation • 

1 # 5^ % Sif^ht and Sound : The Sorifiiblo and Scn sUive Use of Audi o-Visua] 
Aids in Foroi/;;r i I jinrmr^e To^"iChin^ » Henort.^ of tho Working; 
Conmittoos of tho Northeast Conference on the Teaching of 
Foreif'n LanriuaKer?, Mills ^^drertont ed. New York: KLA Materlala 
Center, 1^^6n. 

T\^ir^ rofort, a« orif^inally presented in Now York, contains 

Gix .sections on non-pro jectod vi.^uals, nound recordinr*'^ ^ slidOB 

and filnstripR, the overhenri projector, rotion pictures and tele- 

vision, Ch'i])tern do not conform to a patterr\, some pronentini"^ 

very b.^^vic inforration and nthr?rs asnunint* ^;ore prior knowled^;;e on 

the mr>dia and ^ost contain ;:uid^»^inef: for selection of naterial, 

TJip v^reront'ttion , in New York, of eachi r>ection of this report 

'•'CiS followed by several demonstration's of the use of the me(Ma 

in difforont langviare nnd teaching; Ritviations , from elementary 

throu/^h college level, A fj.ln of ,sor:e of *:he«ie demonctrationfi 

is available fro-- the MLA/ACTFL Materials Center. 

l.!f?'^7 Spicer, A, "'Hio Nuffield r'oroi^n Lanpu^re Teaching. Materials 
Frojoct'^ ?>nf^liBh Lnn^ua^e Teaching , w^^ilh-^P.l^ (Cctoberi 

ior.8). 

The Ih^ffield Foundation aponnored a project which aimed 

pri'^aril y to : produce te-ichinr '^-ater'^ als; rrovide infornation 

on all aspects of foreign lanrur.f'^e te^^chin/^; an'l carry out re- 

.^earoh, '"he interr'ited materi'il5: in Trercii include a conrrehen^'l ve 

teachcrii' book with f\ill text of each lesson, ru]r.lB' bocks, vimal 

material, ta]:es, -upil practice discs, filn loops, films, activities 

(p\jT^ets, sonp^r;, ^^'inos) project nater'als, raps, (\ociments^ otc» 

All are deaif^ned to incorpor^'te the r;ualiti^r: of authenticity, 

clarity , intrinsic v^l vi<? , pr'^ c ticali ty and n r rror riatennsa. 

1,5'?38 Steisel, !larie-'"jeorrette» ''Des Chansons, Pa?5ne Kncore, Kair> LV*s 

foemes, A Leur Af;e^\ | Franch Review ^ v37: 51-63, (OctobAr, l'^^ .5). 
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author rreriftntr> cnise for introducing poens of lifntod 
l^nrX}\ tr nl^montt'iry rcKooI foroi^n lan^iun/^o ntudont^, 3h6 
illnotrMtOH hor voint with n collection of con]>tine.s nwl poemn. 
^^0^^. also 1«3^20 in which the same author prer>onts a biblioj^raj^hy 
of pooms. 

1«5?39 Wr^^nn, Jarros J, The Cverhe a d Fro.-^ector , IIHIC Focus Roportfi on 

the Te'jrhin,^': of Foreign Lanf^ua^^er, , No« 19» Now York: American 
Council on th^ Teachin^^ of Foreign Lannuapesi 1970» 

A ronrint of the chapter on Overhead projectors in 'Uiyht and 
Sound; The SenGiblo and Sensitive Use of AudiO"Vi?njal Aids in 
Foreign Lan/^un^c Teachin)^ (See No, 1,3236^ this report contains 
surr^^Jtion.s for tise of the overhead in the foreign lannuaf^e clasn- 
roon. Advrinta/res and di.sadvaiita;^er> of use of the over)iead| guide- 
lines for selection of a machine, techniques for construction and 
use of trrmsparencies are followed by a short bibliof'raphyf 
1.33 Teacher Production of Aids and ''Materials 

1.331 Alsin, Kary LoUi ^".se Hake Filmstrips— So Can You", Tlie Instructor » 
v7r^ihk^k3, (March, 196?). 

Films trips can be made with a 35 ^rn carrera by phot.of n^phing 

the ^intorl' 1 at a 90 degree rotation from the regular level position, 

Tluf^ article contains a very short but conrlote and easy to follow 

f:uide to the procedure, 

1, V5^ Garibaldi, Virginia and Lorraine Strashein, Visual Aids -a ndl;ook 
for Koreinn Lanpuag^ Teachers , Bloonington, Indiana: Indiana 
University, inf>7. ^^HIC *:D 016 hP2 

T>ii.s collection of design for teacher ^ade aids seems 
especially useful for those who consider then.selves lackin,-" in 
artistic talent. All ideas are illustrated, many in stick figure 
forn. Included are several sets of symbols which can be tisotJ to 
indicate tense, actions, moods and tyj es of rejoinders. Specific 
aids are der^cribed and ways of usinr then are suggested. Also pro- 
vided are lists of professional journals, information agencies^ 



catalo^iiop, for suppleni'^ntfiry natr>riuln, filn nupj)li<M\H, anrl book 

l,y55 Minor ^ vl nnd Hr'irv/?y R» Frye, Tochnlquos for Froducinf; Vitriol 
Instructional Noiia . Now York: McGraw Hill, 1070. 

T}inu/:h this book ir, iofjigned for \iy>o by profefinionnls as 

woU f'KS arfitour^j, the FLvS teacher can find in it unconplicoted 

tochniqueo for the dovelopmont of her ovn aida^ There are nuneroufl 

su^r^'^stions for no\mtinr^ visual , illustr?«tions of printinr, techniques, 

preparation of tranRparencies, etc. 

l.y>^ l^owlandr. , David, "A /^ippet Theatre for Lanf-Tuage Teachin^^', Leeda^ 
En^^land; Nuffield Foundation, 1965* Available fron Nuffield 
Foundation Lan,^uap;es Teachinp^ Materials Iroject, The University 
of York, V!ickei)^ate House, Mickelgate, York, r:nf':land. SRTC FD 

Included in the article are directions and sketches for the 
construction of a 3 foot square, split-level, collapsable pup]>et 
theatre, instructions for nakinr: the puppots, and surrsGstions for 
the use of both in a foreif^n lanpia^e r)rop;ram. Though the dialogs 
and six nl tys vrhich follow the directions have been desif^ned to suit 
the Nuffield raterials, the content in p'eneral enough to enable 
their use in nost FL?v3 courses. 
See alBO 1,315 ^nd 1.3?-^-8 

1,3^4 List:? of Materials, Bibliogranhies and Curriculum Guides. 

1.3^*1 Allen, Virginia Daribaldi. "A Book List to be Used With French 
ClasnevS in the Flementary School*', Foreif^n Umgiiage Annals , 
v;^: 33^5-3^2, (March, 1969 )• 

This annotated list of books in English is caterori^>od into 

books about Frnnce, biographies, stories about boys and rirlr. , 

aninal stories, French legends <md fairy tales » stori'"*s ;ibout 

Fronch-sv e-'iV inr co^nrunities in N'orth Aner\ca, books w};ic)i nr-e t}\e 

language, 'md books about the language. /vll of tlu^ books ar*^ prnnt,- 

ed in the ^'nited ^itates* 
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Uji^S hri^ricrir) •3ourcf>r> of Roalia for French Glasser> *>Rovisfid rrhtion. 
on 1^3 

infr^r-nation incluvied in this roviROfli annotntnd V)iblio- 

r.raphy of Fronct; ratorials nni realta available in the United 

otato?^ in a fioncription of the content, price, nddresr^ of the 

ptiblislior or ^■onry^licr| and any other 5:ortinont f^ctn* Sections 

inoluie: loan exhibits, aervice bureaus, ^f^noral vouvcos of realini 

pictures, flliior> and filns, naps, newfiparervS and na^^a/vines , 

rhonnrraph r^^cords, son.^s and tapef^« 

^• ^^*5 " Aud !q Vi^nial French Cour>seQ for Primary .'jchools : An Annotated 
B iblio[:rarhy '^ Foreip.n Lan^unge Teaching Materials Project. 
Leodr. , '\njU'»nd! Nuffield Foundation • 196^ (For ordering; in- 
foi^nation, .see no. 1.33^ '^•^IC 0?3 16^. 

Included in the annotation for the sixteen pro/trams are de- 

tail.n on aira, content, netliods, texts, usual aids, coordinated 

activities, ter^ts, courae cc^nonents, and costs. The annotation 

for each iten is ^uite detailed ^md contains an ev^^lnation^ It 

is diffion]^ tvO find reviews elsewhere for son?c of the rjrorrrms 

included in thin list. 

1.'5^^^^ ^^ Books and f'atj 'rialrs for Foreirn Lrtn^'Ua^-^e Teac!u?rs ". Foreign 

I/'infin'tfo'"' Teachin^^ Materials P'roject* Loedn, Fnflandt Nuffield 
Found-it ion, 19^>'^t Suppler.ent, 19^i8, (For ordering' Inf orrvilioti , 
see no. 1. 35^0 '^RlcV.n 0^3 ^?58. 

Rf^^erences are listed in tl.is document and itr- .suj'rienent 

accordinr to .general cla.v^sif ic;»»tion and level of dlfficnliy, 

fiany listinr-s for FLF:s students and to'.cherr> 'iro included \anrier 

he;idinr«: l) linruistiCK; ?) lanrnjaf;e te 'Chin^r:; ^) bibl io.f^raj^hy 

na'i nonrcn lints; reriodieals ; 5) refei*^'nce nnd r>r'ictice 

-n-^ t^»ri n In ; ^0 textbook course:;; 7) atr'iio-liffi''ual -aid 'n(dlo-vx.Mi2''f ] 

nnt"T'l'iI'- ; ^) class re 0'^ nater-'nls; O) activitif^s re^td^rn ; ]0) 

back!';roun^i ani cultural infcrration; ll) nother tongue r^at'-'rialS); 

1?) visual 'Wi'l audio aids. 
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aux JfHjnort ?>anco"Annric nin5 ^Bowfioin KritorialB), 
KhilMdel) hin s Univorsity of 1 onnaylvania , 19^'»3» f^?^^^-I -'^^ 
010 h77. 

Ort\l oxorciaen for younf, FstudontB conpriRO the body of thin 

tO'ichinr: >-uide» All te- chine diroctionfi are presented in French* 

A nantrril rmd a workbook are includod» 

1,3^*^^ Char-borlain, J/me S, Source Materials for ^^cacherQ of Foroiffl 

Uuij^uar^o8 « Waphington^ D.C»: National V'^ducation Anj'oclation , 

Thia partially annotated list of teachinf^ aida, inteRrated 
te.*ichinf ^ntorialn, professional referencoR , course outlines, 
Inn/Tunfre Uiboratory equipment, anl tests contains complete order- 
ing; inforrjation. Also included are lists of foreif^n language 
publications, opnortunities for study abroad, vocational opportu- 
nities, organizations offering professional services, and cultural 
aids for tr.vel and inforration. 

1 . jh'? Curricnlur. tiuid'> for French-A Tentative (juide for Kinder f ^arten , 
Grades l-*6 » Chicaf!;o: The Board of Education for the City of 
Chicago, 1965. 

Thie cooinlete content of an integrated French course for the 

elementary school, sU'-plenentfjry exercises and aids, eongs and 

ganev^> a>'o included ii. this curricul\3n guide» 

1»5^^ Donorhue, Xildred. Foreign Lanf^uages and the Elementary ochool 
Child » Dubuque, Iowa: Wm. C« Hrovm Comp« , 19^B. 

In addition to a great deal of general infornation on theory, 

research and ])ractices in FL?3S programs, this text contains a 

nurber of lists of aids and materials: Ffiges 51-'55 — Supplonentary 

audio-visual aids for FL'^rs Listening and speaking; I'ages 7^-3% 79-- 

Selected eler^entary readers, sr^lected integrated texts ; Page 9^*^- 

oolected niilturai filns, fllristrips, rncturos, slides, riiscs, and 

tay^es; Page lOf) — p<^riodicals ^or FI/;>wS; Page 107 — Children 's hooks 

written in EInrrlish and describing a foreign culture? Page 110-- 
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Tmchorn* books written in EnRliflh and doncribiuf^ a foroi^^n culture* 
1.3**^ Mucato. (October, 1970)* 

T)\e 1971 Buyer*r> Guide if^ oontnincd in this isf>')c» It lir^tf* 
i^nnufacturerfi and suprdiers or^^anized »ccordln^^ to tho typo of 
ef|uipnont sold: AV recorders and playback, CCTV systems, earphones, 
8nun nrojoctors, 35mni filnstrip projector.^, l6mn filmfitrips and 
pro.joctors, 8m filnstrips and projectors, learning laboratory 
oyRtems, oveHiead projectors, optical sound v^'^jcctors, tape re- 
corders, tr/mnparencios, coriputer assisted instruction, films, 
fr:arier, , nar:netic tape, motion pictures, overhead transparencies, 
phonograph records, and texts. An alphabetized list of tlie acJdresse^ 
of the m^^.nufacturers and suppliers is separate. 

1.3'*10 Fiks, A,I, Foreir?n Lan^a/yp ProKranned Materials: 1969 > H:^IC 
Foc\i5 Heportn on the Teachini^ of Foreif^n Lan/nmRen, No.? . 
New York: Modern Lancuage Association, 1969* KHIC ED 031 98:5* 

Tliree French prof^rams which may be used in the junior high 

scl'.col are included in this annotated bibliosrraphy of pro^ranmed 

naterial which contains information on supplier or publisher, author, 

price, student level, course objectives, r^ode of student re^^ponso, 

format, co:nn].otion tine, and number of frames, 

1,;5^*11 ^'Films in French". Chicago: Kncyclopedia Britann?lca, Inc. 

A description of 100 filns, some suitable for elomentnry 

school, comprise t}us livst. Lenf^th of each filrri and all crderin^i; 

information is Gupj)lied. 

1*3'+12 A Foroi/T^ Lan/?uafte Display Library CntaloK * ^rin Arbor, Kich; 

Miclugan University, Center for Hesenrch on Linnunno and 
L'^npu?^p;e Behavior, 1969. ^^:nc KD OpS ^^8l, 

T}\ir. catalof^ consists of a listinft of texts, readers, worl'.- 

books and instructional materials available from '30 jiublishr^rs. 

The material is arranged by Innnuaf-re, Each publisJier has a head- 

inr under which material availablo from that publl.^her for the 



r.pocific lanp:unpo is lir,terK There are no j^rade level ftoHif:nations 
or annot'itions* 

^'^l;^ Keps^^o, ■Oliznb^hhi UoForcncos on roroiKn Lannuaf^on in tho 

T^lorontary Sctiool > V/ashin^ton, DtC.: Cfficf^ of Echjcation 
(DHK'.:^, 1965, ^IC KD 058 Oh'y. 

All of the naterinls in Frencl; » Sp-mish, German, RuRsinni 

Italian and Hebrew included in tMa liatin/^ arc dosifned for luse 

in y^leinentnry school proframs. The material is cateporized 

accordinr to to* cher natcrialn, student toxtn nnd roadorfi, 

chilciren's books for native speakers, dific and tape recordingR, 

filns, ani .songs, f^amefj and charts, Reforence.s for teacher.s are: 

hooks, journal, special reports, and addresser, of publishers, 

r.upplierr. and irporters, 

y^V\ Lutz, Steven an^l othors. A Curriculum Guide in Forff.if.n Lcjnf:\iaj ':e ; 

Fr'^ch in Grades and 6 % Upper Marlboro, Maryland: Prince 
Georres County }k>ard of education, 19^7 • 

The first part of this f^uide and te-'Cher^s nanual to aur^nent 
televised instruction of "Farlons Frannais" contains a philosophy 
for >'L T;, te-ichin.tr techniques, lists of aids, student names, and 
bibliop:r'ti>hy . lart II contnins specific instructions for prepara- 
tion and followup of each televised lesson in rrades ^,5 ^^nd 6. 
A sample lesson plan for each ^rade concludes the .'^.anual. 

Miller, Helen. An Annotated ^iiblio^^raphy of Inte^":rated FLrlE 

Te chinf^ f!at'^^rials « Bloominz-^ton , Indiana; Indiana University, 
1^^>9. 

Desif^ed to provide all pertinent in forrration on complete 

French, Spanish, and Gornan FJ.:.\S prorrams and their conronent tarts 

this annotatod list supplies: 1) doscriptions of the nateri/ils, 

includinr size, number, price; ?.) tirno allotment su/^'estod for the 

r ror n'in; '0 teacher tr.iininf^ ro'iuiro^'^nts ; ^) arti culat.ion of the 

propran with the next levol; 5) par-u^raph descriptions of the '^.^t'^' 

content, tenchcr's manual^ studont book, visunl and audio aids, and 

a general evaluation of each. 
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l»;Vn/5 It/vvlnr', J, '-', r ro n cl> Ho ruiort^ for iTln ary Sc hools: An A ruiof •ite^i 
(For oi'iorirv: infornn^ion sea No* 1«33^0 >\'IC D^v' 

riu» ' rvrvh?rj; written in t\\o | ror,ent, future* or porl>ct fcnftc, 
nro Hr»r>v.vv.tf^'i nr, nuitablo for eletnontHry school Frenc)i studor.tQ* 
'vich t^xt i r; 'io^^cribod by rdze^ lonf^th^ ordorin/T infori'intion , -'^nd 
•^onnrv^] irr rription. A retailed account of the content, notefi 
for tv.o to^ich^r, illnstrntions ^ prosf^ntation ^ activitif?n^ rnidio 
ni in, ox'^rc Lsor-, ^ nnd 'oneral conrpnt^^ are included for each, 

l,5'07 oijn'^rin, V'u\y J. f:iA .Seloctive ?.;iat of Matorialn for Une b y 
To chcr.^ of i'odern Foroif;n Lanr^uanos in nionentary and 
oecon i'lry schools . New York: Modern Lanf^uaf;e Association 
of Am-rioa , 1%?.* 

>3 urplenont for French and Italian to the 
l.I^i oelf?ctive List of Materials , New York; Modern lAn^^\n^/,e 
As;>oci;i tion of America | 19^'+ • 

Tfil.i vory co-T.rlete annotated lint cor"jtain.<i co.^^pletc nurcha55- 

i^r ir^ form.'ttion , Ian^:uano proficiency levels, nnd ;^r^;KU* l(»voL'5 

for in.^^tr>ictionr\l riidn and n:ttori"iln for French, German, Italian, 

flebr^H'/^ I'O^-'vof^ian , I'oliah, i ortu^^ese, Hunsian, ^nrjnifjh^ and 

ov^odLsh, Included are evaluations and soiu^co^ of niatAri'jLs. 

] • ^^^l'^^ ujriloy, rillinn d. ^Mndexer> to Media Honources*', Audiov iauol 
In^^ ^uciion , vlS:'^?-^+9f (^spternb^r, WO) 

'HuT^^ '\re r^-^ferences av-^alabl*-^ wb.-ich list all of tl-^ bcokr> 

cur'^'^nUy in ■ rint. Access tn lir>tfi of other redia has not bc^n 

MP ro'idily 'ivnilable» Tnis article Lists r5onrce mater^ial for 

^«^xtbool:r; , filn^:, nvrliead tranr>t>ar*^nci en , filnstripn an i olbnv 

noh~: r 1 '"^'^ i'^ • 

V ^^::,ni-i^ (riov. i^'Oi) 

V lif'.;i'M,^7?> (Arr. 1%;^) 

V h*' :?:>0-.':"^ (M;,y. V%?.) 

V n7:l??-;^6 C'^r, l'^63) 

V ^y/:?C'l^fy'] (Oct, 1963) 



V hPr.yjB-?P. (Oct. 

V '^O:l?f>.80 (Mar. I965) 

T>io /'r-^^nch n^^ction of tliin ntinot-'itod H.'^t of filns, f ilru'-itr i , 
rocor'is, nnl tay)on is 'uiito brief in oach insuo, lut Miore aro 
unnally sovoral ontiros applicfiblo to FL'-:r> profirans, A Iir>t of 
a<Mrpr>.sor; of dintr ihntors and publishora is inoluderl at th*^ ond 
of eacri article. 

l.V^P.n ^Itoisoli Kario-^joorrotte^ ''French ]'ootry for Childr^^n: A Self^ctod 
Annotati?d Biblior;raphy*\ Modern LanpjuaKo Journal , v 
Knrch, 19^^), 

>:ach annotr^tion in t'ds bibiliof^raphy of texts available? in 

rAirnpo and florth A.'^erica of Fr^^nch ])oetry suitable for uso with 

chvldrnn, include/;: addrof;s of : ublivsrior or supplier, price of 

tVio t'?xt| a lir>t of itr. siu^* lonontary natorialsS (tapes, rocordr>| 

aids), an exar-^lo from the riource, a suf:r^'J^>tion for usinf' the 

evrrvlo, /iiii illustration of i:ho vr^lue of the type of text to 

teacr;int^ objectives. T}ie list in catof^orized into cc^';tiner;, 

'n tliolof^ie^; of French poetry intended for use vdth ele:T:ent^a\v 

claf;: eri, an i '-'orkr; written expressly for children. 

1 . V}? 1 Tr-uninr ''^-^ thodolo iy ^ ?art ^ : Audiovisual Tlieory, Ai ds, j\r^\ 

^quipnipnt ^ V/ashington D.C. : Department of Health, i^d^iica'tion 
and /e'^fare, 1^69. 

'Hv'.s annotate'! bihliorraphy contains abstracts ani rnrw^-^,'^'- of 

t'Qokr; ^nd articles published between V^GO-^l^G^ on au^iiovisual Vr.cory 

and ro.'.earch, co-^puters, telovlsion, radio instruction^ overJi'^*- i 

projector '^rid transv:5rencie^' , ^'mI tine'i i^t instruction, aut«^-ina tru- ■ t i -ri-^l 

I'jKor- tories , an:l dial acces,': r'-^r.ieval syste/^s. Techninues of u-u>, 

'ip.'] e'^ui^'n'^^^t are cov-t^H In the ".vorks lir-.ted. 

Vir/nj-i'^ hv r vm- 

i!ins Iril^; \'W'] ii: ^ IlC^ 1 r 
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'\0 !^onfllnf:fi in French for n.FJ5 Sturientn 

.1 Aurlufvl, John V/alsh. Un Ani, c^ont >juolqu'un qui T'aine , Tronn* Attn 
Cart'^r. New York: Harcourti Brace & World, Inc., 19^\0 

^-l^vor uno of itr. illustrations (\oer> much to convey rneaninf^ In this 
oh n^- lni: whirisy of n book which graphic^illy onunoratos the n ^ny wnyn 
in >.:!ich a r;raU chili cm find love r^nd friendship* Tl\e Mlin text 
sl.o'ild bo well within the grasp of the .sixth-grade FLffl student ^ and 
t)io ,^^^•orintivo nrtintry of the sketches will compensate the yoiin^V'r 
child, iiince rorrottably there is no glossary i for his smaller vocah 
ul ary , 



»P Collins I Herbert F. Les Beaux Jours » Tllus, Jffnnotte Virie* New 
York: 3t. Martin's Prof^s, 1968. 

A r^ino of information about French life ar, peon throuf^h the eyes of 
the Ihjront cliildrvon ir, woven into thij5 recital of «^vont5^ whic)i take 
pl.'ico over tho courno of a year, be^^inninr v/ith the end-of-school 
Vicntion. "vr'ntn after the family's return to the city provide a 
ricli source of detail about school, family and r>ocial life» llie 
narraMve ir> skillfully written in a stylo which ennloys vocabulary 
of inc^'"asinr difficulty, openini'^ with material at^apted for use by 
tho advanced FJ^\-l child* Althoufrh the Inst half ^:^oes beyond the 
rJ. -'o re-idinr lovols, the voluninous glossary should make this work 
uriefiil and enjoyable for use by the -^ore enterj^risinr sixth-pi*ade 
3tu i^nt , 



• 5 l>ipre, i^iinona Dorrel. Trop do Cliiens . Trans, Patrice 'Hionje* 

Illus. Jiowar-d 3aer. Chica/^ro: Follett Publisliin^: Co., 19G0. 

c ireful use of a sir/lified vocabulary provides a .smooth story 
lin--' in DAr. narr-itive rrewared for th'^ borinninf':-to-read ri/''o 
{•tu<I*^nt« Lively an-l colorful illustrations add a f^reat deal to 
thr> co^- rohension of the story, and would bo oven more h^li.^nl if 
rT'^'^tor ur^e v-'ore nado of French cultural thr»rnor^. .'Klv,':nced i-'l/ 

r>*ui^'nt wii: find riost of the vocabulary familiar, but the ^w^^nnn^nr 
r-Md-r wi i f noet 50 now words, considerably r.om llian ni>jrhi K'f^ -^^y- 
r^c*yn in •) bof^inninf text. Childron will enjoy roadinp^ about tho 
ni ;vi ivontures whicli take place in the home of Mr. and Mrs. V.^iite, 
•v'no h^-f:Ln a canine invasion w};cn they welcome the friends brcr:)-^ht 
in by tlieir own two dogs, Af^nes and ^Stella, misadven*uros winch 
'iro J.ar 'ily solved by -t commendable inf:enuity. Tonethrr th*^' ado j^rsr 
''lor>f ru\v and th<^ well-done illustrations rake this a useful \:r>vk "^nr 

b^^'inninr reader. 
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Fico, R. H. and F. S, Claxton. Jacques et Claire a la KniHoru 
Tllur>, Poter Kdwards^ New York: St» Mr\rtin'.*5 l-ross, 19^^^'™ 

I'hi.M ir. an o\itntrin(iin/Uy Guporior example of th*? bookn avoil<Mblo for 
tho firot-y»»nr rnhdlnr loveU Tt\(i narrative of tho childron'B life 
ol homo, at school and at play is enriched with excellent, colorful 
skotchon of Parin and of the interior of the French homo. Although 
the style iy kept at the level of the beginninp; reader, who will 
find about 28 new words here, Ctiro has been t«xken to sup])ly much 
infornation about French life, thus making; the book interesting for 
all FL"3 students, and useful for classroom discussion • 



2.5 Flee, R. !I, C, , and F. S» Claxton. Jacques, Claire et le I-.apin . 

lllus. Peter Edwards, New York! St. Martin's Press, 1068. 

Libf^rnl UsSe h-^s been made of techniques sucli as repetition of key 
phrases and item substitution in this book intended for the begin- 
ninft re'ider. The theme of the diverting i^tory, which revolves 
around the adventures of two French children and their pets, is 
appropriate to the afr,o level of the intended reader, and compre- 
hension i.s implemented by the well-designed illustrntions , which 
are in color. An excellent glossary is appended, but the student 
rcadinj* at second and third level should find no more tlinn 25 new 
wordr; in the text* 



Georr:iady, Nicholas P., and Louis G. Romano. Trudi la Cane . 
Trasn. Patrice Thorne, illus. Dagmar 'vilson. Chicago: 
Follett Publishing Company, 1960» 

Tliis unassuming little story is a useful addition to those available 
to the beginning student, who will be encouraged by mastery of the 
simply written and attractively-illustrated material. It is a trrms- 
lation of the familiar tale of Gertie the duck and the adventures 
she experiences in finding a new home for her family. An adequate 
glossary will help the first-year reader with the 62 new words, 
while the sixth-grade child will find almost all of the vocabulary 
familiar. Altogether, this is a helpful contribution to FL'OS read- 
ing material. 
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GoR.sler^ Blizabeth Filklns, Guif?nol a I'Hcolo , lUns. Mnry Fllklnn 
B.irrott* Now York; (Jesoler Publishing: Company, 1953. 



Crip of tho mont bolovfid imnijinary characters known to tho »onch cliild 
in tho marionette called Guip,nol. Thlf? collection of playr> i« written 
around the antics of Guignol and has been widely used in FL'-'S classrooTTis, 
It is one of the few examples of traditional French folk literature 
available to younp Ariericans, In form and context this snail group of 
plays is unusually versatile, lending itself to use as readlnp and as 
play material. Bach play is short and tho lines, consisting mainly of 
exclfi^ntory phrases ^ are easily memorised. Since every child in the 
audience at a Guif^ol theater traditionally takes an enthusiastic part 
in the production » satisfactory involvement of an entire class can be 
achieved for any purpose , reading or dramatic presentation. The level 
of the material is mainly for the more advanced FLSy child, but a 
number of the plays lend themselves to simplicication for the use of 
tho bf?ginninf; student. 



?.3 Hein, Jane Harmon. Un Jour a la Foire . lllus. Claire Finaz. 
New York: The Vikin/j Press, 1963. 

Tliere is a charming folk quality about this story of a cat followed 
by a flowing procession of animals on the way to the fair. The live- 
ly illustrations are executed with verve and move gayly from pape to 
page. An unmistakable French flavor is evoked by the thatched cottnjp^es 
and the scenes at the fair. The narrative uses a repetition pattern 
which is excellent reinforcement for the FLES reader. Tlxo beginning 
reader should find more than 25 new words in the text, while the ad- 
vanced child will read almost all of the narrative with ease. Instead 
of a plossary, there is a complete translation appended » fortunately 
at th*-* end of the book. V/ith some encouragement and thanks to the 
j'rarhic illustrations, the young child should limit his use of the 
^^^Jnnli.sh version. 



2.9 Joslin, Sesyle. Qu'est-ce c^'on Pit, Mon Petit ? lllus, Maurice 
Sendak. New York: Young Scott Boojs^ 1966. 

Relyini?; on the meaning conveyed by the inaginativo , wholly deli^-hlf d , 
illustrationr- of Maurice Sendak, this picture book uses sine':le phraf;es 
only under eacVi sketch. The series of situations is pr'iphvrally ex* 
pl;<natcry, and each question answers the initial questiotj^*'.'(/iiat do you 
say wlien...*^ by a one-line French response. The polite )hr ise*! are 
ffiniliar to the FLSS classroom, and this should eliminate any problems 
with the 35 words new to level one children. The level two and three 
readers will have no problems with the text. 
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?.10 Kinj^ Fatrlcia, Mabelle la Baleine > Chicago! Follett FubllHhlng 
Com] any , 



This Kronch Ur.nnlntion of Mabel the '^ale in one of tho Follott 
Bnf;inninf:-to-Read series, Tlie uncomplicated story concorn.s the 
difficulty of providing a suitable aquarium environment in which 
Mabel I a vhalo caught in the Pacific, can live happily. Fortunate- 
ly, the brilliantly-colored illustrations are cleverly interpreta- 
tive of the text» because ttie narrative will be difficult for the 
bo^inning re^ider. There are 60 words new to level one, but tlie 
advanced FL"S student will encounter relatively few new words, 
lliivH is an exnrnle of tht vexinf^ problen encountereti in trying to 
maintain a btlanco between interest level and reading comprehension 
in F.'^S supplenontary materials, for here the material is more 
suitable, interest-wise, for the younger student but far more 
comf rehennible to thc-^ older child. 



Klf?in, Leonore, Huit Snfants et un Bebe , New York: Ab^lard- 
Schuman, I96O, ^ 

The Ji!jbj'>ct of t:.is little story is found in the folk literature 
of funy countries, and rel^tejs the nanner in w ic!i a fal.lir^r, 
rothor, nni their young brood are taught the trick of naking 
their orowrled home seen roomy by the sir.rlo oxpeJient of first 
over-cr(3Wiiing it even more with tho addition of pets nnd then by 
rom.ovini^ eac): , one? by one. The book is suitable for tho level 
ono cliild, sin 'e it contains only 22 words not foimd in lovel one, 
Tho '^nfrlish trnnsl-ition is printed in t}^.e appendix, TJie descrip- 
tive and gay pioturev^ are enriched by many authentic French 
touchers, anrl children at all FLKo levels will find it enjoyable. 



?,12 Latha^n, Hugh, trans. Mother Goose in French , I11\4S, Barbara 
Coonny, New York: Thomas Y, Crowell Co., 19^^. 

TV'i ; if' a noteworthy exarj»le of th^ use of French cultural tliemes 
in maf-erial available to P'L1^3 students* Although the volcabulary 
ifi too (extensive for other than limited use by the young child, a 
good deal of meaning can be derived from the illustrations, which 
are \inUsually graphic in their use of cultural cues. Thr? i'izo of 
t!;o rlc'5a:,ry, w}:ich contains only JO words, indicates tliot the 
book is intended for use beyond the FLSS level, and is in any case 
too limited to define the I50 words which will be unfarnilinr to 
the level three student* Witli careful use of visual cues, however 
the advanced FLl^S child can derive some benefit from this book* 
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Lionnii Leo, Fouce puv Ioucq » Trnna* Mioholino Laguilhomle 
Schritt. Now York; Ivan Obol>?nskyi Inc», I960, 

TJiin <?ol i/^lit f j1 t>l(!ti:rn book in i.hc faniliar onn foiin I in Amorlcan 
librario.'i unior tho l\tle Inch by Inch , Ac is often the case with 
this typo of book I tho text is nore Hifficult than the material 
woul'l seo'i to ^lonand, T)\g narritivt^ ie nore suitable for tho 
advanced than for th--* bf^t'^innin/^ student, but the Loo Lioimi 
illustrations are supr^rb and de.scribo the story in large, color- 
ful prints. Children will enjoy this tale of how tho caterpillar 
outwits the birds whose imminent victim he is. Because there is 
no glossary, the 3?^ words not found in level one make the book 
more suitable for the more advanced child ^ but there is still much 
bonofit to bo derived by the younger FV\S student from use of tho 
words he does know in combination with the instructive pictures* 



^•1^* Meeks^ i']sther K. La Vache Curie use» Trans. Patrice Thorne, 

Illus, Mel Fekarsky, Cliica^^o: Follett Publishing Company, 
1961. 

This book from the Follett 3eginning-to-Head series is one which 
is founJ in many FLnS classrooms. Children enjoy reading about 
the numerous scrapes which Claudie Die cow gets into because she 
is far too curious to stay on her side of the fence. Kven though 
the child reading at level one will have to searcli for 51 new 
words in the glossriry, the whole is so simply constructed that 
mucli r.oanin^: can be drawn from contexturil clues alone. Kxcellent 
use has been of the technique of repetition of terms and of item 
substitution, and the illustrations are attractive and colorful. 



?A3 Miles, M?irguerite M., Hnrriet F. Friodlandor and Hazel B. Tulecke. 

Qui est la ? Illus. Winifred Lubell. Knglfjwood Cliffs, N.J., 
Frentice-Hall , Inc. ,1966. 

Tlie varied skills of an imposing panel of foreign«language 
specialists have been drawn upon in the preparation of this 
excellent book, in which many important techniques of the 
audio-lingua: method h?we been utilized. This is tho story 
of Jean-Claude, who lives with his family in Neuillyi a suburb 
of Paris. In the 16 short chapters of the text are recounted 
in detriil the events in the life of this French boy. The first 
eiftht chapters are within the scope of levels two and throe» but 
beyond those the volcabulary and idioms become increasingly 
difficult. Because of the wealth of cultural information and the 
age idr;ntity with Jean-Claude, liowevor, the sixth-grade child, 
with help from tho extensive glossary, can derive much information 
and enjoym':^nt from this work. 



?A(y I'illot, RoRor A, Andre Kranaois Villenouve « Illus, De Uiyne 
Hudspeth, Cliicago: Follott Publishinf?: Co., 1965, 



The hoginning rpadi>r will on Joy this charming? little natire on 
kni(^hthoocJ baaed on thf» adventurefl of a princely blue do^i hie 
lady lovCsS, and hifi horoic exploit.^. The narrative uses few 
wordo which are not in level one* Rogrottnbly for the FLES 
3tudent| a complete tr.snslation is appended, unrece«sarily for 
so simply written a text* Essentially, the author, who has 
been profo.s.sionally active for many yearvS in FLciS development, 
has here f^iven a series of expansion drills presented in story 
form, producinn ^ useful work for FLKS use. 



2.17 -Steegnuller t Fr-mcis (trans,). Le Hibou et la Poussinuette , 

Rarb»rn Gooney, Boston: Little, Brown and Company, 1961, 

This is a freoly translated version of the Edward Lear classic, 
fanciful :ind charmin^^ in its own right. The original is repro- 
duced in its entirety in an appendix, which also contains a 
f^hort plosnary. The J?arbara Cooney illustrations are elcRar^t, 
brilliantly c< lored, and closely related to the poem. Since 
many children know the work in Enfjlish, the ^2 new words should 
not be formidable for the level two reader, and the student on 
level three will easily read the whole. 



r^.lS Toppinf^, Anne, f3onnes Vacances , Illus. Erica HacKadyen, New YorkJ 
St. Martin's Pr.?ss, I965. 

Cnce havin/^ read Les Duval , the advanced student will find this work 
published by the same house a rewarding experience, Tlie material is 
upfjrnded, the narrative is more full, the sentences more complex in 
this book. In the 28 short chapters, the reader shares a summer 
vacation with the Roux family, much of it in the south of France, 
Descriptions of that balmy region ranpe from fascinatinp; information 
about the ancient Roman occupation to the modern Nice flower festival, 
and provide the FLffi child with a wealth of cultural detail written 
for ease of conprehens'sion. The adv/inced student will need to make 
full use of the excellent glossary in order to derive maximum benefit 
from the story* 
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?.A9 Torpin.^;, Anne, Lon , Puya l« New York: St, Martin's Prosfi, l^Cy?. 



A numbf>r of oxcellont featuroo nako this n superior work for tho Ifvvol 
two and throo yUi'y ntudont. Verba aro kept in tho presont tnnnoi 
objoct pronounf? aro or:ittod, nnd th<? voluminous cilonsnry pre^cntn al] 
nounp with their approprLite articleBi a practice not always followed 
in French bookn for young reader.^ • This recital of the life of the 
DiiVrtl family and it« three children in written in a number of short 
chapters involvini^ one or another nember of the fanily^ Tlie aituations 
are intorestinn, informative ^ and topically useful for adaptation to 
YLyiS tenchinf: unit^. The nore advanced child will derive much benefit 
and enjoyr^ent from this booki and the iXHS teacher will find it ex- 
tremely »;.seful in reinforcing classroom material. 



2«20 Troz, Denise and Alain, Le Vilain Chat , New York: The World 
Publishing Co. , I965. 

An excellent combination of clever illtistrations and simple narrative 
makes this a fine supplementary reader for thr? beginninf; FLKS child, 
who will enjoy this whimsic- 1 tale of a mischievous cat whose pronks 
nake life an ordeal for the other animals who shnro the same garden. 
A happy endiTi^T is achieved by the arrival of another cat, whose 
corpanionship diverts the trickster into more acceptable behavior. 
A liberal tise of cof^nates aids comprehension, and the younn^r reader 
will also use the complete translation which is found at the back of 
the book for the '40-odd words not on the level one list. Tho sixth- 
grade child will road this with little assistance. 



2.21 Vacheron, >Mith, and Virginia Kalil. Voici ?Ienri : New York: Ch-^rles 
Scribner^s Sons, 1959. 

TJiis little book is well suited to tho work of the KLKS classroom, 
where it is liberally used. Familiar FLKS phrases recur often in 
this easy-to-read story of Henri, his family, and his cat. Excel- 
lent counting, drills aro used to enumerate the members of the families 
of Henri and his pet, and the days of the week are meaninf^fully tau^^ht. 
The highly-colored illustrations cleverly interpet the action, and 
good use is made of cultural elements. The child readini; on level 
one should have no difficulty with this book. 
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?$?.?. Von !Urp^»l, Urnula* Toute ma Farnille > Nnw York J Cowftrd-KcCann i 
Inc., 



T}iin book, which in intoniod for tho beginning reader , flt.*-^> in 
ideally witi\ thf) vocabulary and sontenco structure of the FL'^o 
cl'isr^room, T]\qvo is no rloGsnry^ but none is needed, even for 
the first-year render. The ndvrmced atudent will read it on 
fii^^ht, 'fhe story is a cleverly-written exposition of n talk 
which a child mirht nive in a classroon, one in which she telle 
aonethinp; of herself and her family. Either for inclusion in 
claoj'^roon work or for u«e as a supplementary reader, this is a 
uoeful book for the younf^er Yh^'o child • 



Asnel, Paulene, Les Conptines de Colette . Librairie Haohettei 
Parir,, 1971 • 

Thin book 13 unusual in that, although published in France, it can 
he made a useful rart of the ^L^S classroom or recommended for 
supplementary use by FLK students. The a^ro r:mHO su|^f'ested by 
the aut}ior is broad - fron ei^ht to twelve years , which indicates 
its rtilti -level instructional aspects, but the greatest use for 
FlrM purposes would be obtained by the 6th-grade child. There 
are a number of ways in which the ^2 ''devinottes*' can be employed, 
T^ie strtjcture, as pointed out by the author, is basic yet simple 
French, repeated throughout the individual rhymes* Cadence^i nre 
used wliich are in accord with fundamental rules of French intonation^ 
and terms are carefully included which stress difficult vowel and 
consonant sounds. In addition to its V'lue as a teaching tool, 
these charminfi; "devinettes" help fill the need for easily memorized 
small passages to be used either in cliorus or in any combination of 
exchnnnes in the classroom. 



?Cve Miller 
Education Library 
Queens College 
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'^•^ Tea chor Trainin g 

"5.1 Tlioory 

'\n Ani*^^:'5?on I T}iiV>'^or'"^ . Koroif^n Uuvf^tuu^o?* in the /Jlenontary .^Jchoo]. s 

A otnjp^l" A/*'r\nr>t, KoiUocrity, Austin: Univor:nty of Toxms Trr^^^^. V>^59* 

Only seloctor] ntudonts should bo admitted to a teachor-propara- 

ti on prorran. In addition to the usual coursofi in lanr:uaf:o /)nd 

literatiiro, an aprz^ovablo proi:ran should provide for at leae^t 

one r>umrer of study abroad, native speakers as teachers or in- 

forrants, oxteniuvo exposure to several varieties of native 

3.1? Brooks, Nolnon. I>r\n.:uaKe and Lanf^uaf^e Learning * (?nd ed») Now York: 
Hnrcourt ^race» V^6k» 

TtiQ foroirn lanrua|*e teicher, unlike tJiat of most subjects, nu5,^t 

b^^ n r rnctit loner of his subject he nust bo thoroughly at 

heme in tho l;in,":uago skills he presumes to teach* 

3»15 rxmliol, ]{« 'ind i"illot, R» French in the 'Elementary Scliool * 
Chica^^o: Univor^ity of Chicar^o Fross» 19^2 • 

For stnffinf^ n FL'^S nroc^ram, there are two major altern-^tivesl 

1* thn specialist, who is much to bo preferred in a prof:ran 

strosfiin-^ the oral skills. 

the classroom teacher, wlio is better av?are of the chil- 
dren's needs and intere^^ts, and who can brin^; in the 
foreifn lanr;ua0e at other appropriate tines during the 
school day, th\is providing nore natural motivation and 
givin/^ the lan/^age study a note of reality. 
Other alternatives are the native speaker, teachers borrov^ed 
from hi/*her levels (hi/^h sch*ool and college ), and fjraduate 
students, 'flrls permits part-time to -ohing, which has the 
advanta/je of concentrating cla.^sses at certain vital periods 
in the school's schedule* 
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rvyov^ Rruco T, nn-i Micho] ^ JoMf>}Th« *^riy-^y> Cort i f icat ion : A 
L'lvik of L-ori^o^n Hor^ort^\ !iif^nnnia> iJII, SoT)t, 19?0, y-v,^*^'/)* 

Univf^rsi t lofj nnd .stato cortif ication a/^nncies should work 

coo^^or^i tivol y towards raisins: .standards for licennirif* 

toacherr. , ^ind nhould explore the possibilitios of iavolving 

r^ora nativ? fiponkorr, in KL'vS toachinp, Widor adoption of 

tho IlLA ?oreirn LanrpJario Froficioncy Tost for Toachert: and 

Adv nco i otudrntr; would bo advinabloe 

^A'^ yronch for ^loinontary Schools » New York State Kducation Demrt- 
fr.<^nt« Albany* 1^6^^. 

A f-ood >'L^o i^roi^r^^m should rake available to itr> teacher^J 

intervis\tation3| workshops , conferences , demonstration 

clant-os, inBervico courne^^, and an np-to-date library of 

curi'ont y\/:l^ literature rmd naterials. 

Anyone teachin^^ a foroip-n lan^/uai^e should bo conpotont in the 

l;in.-U'*r:o he in teachin^» hnve a ki\owlodr>o of nethods and 

tochninues of foreirn l^nruapo instruction, and be able to 

apply the.se nothodn and techniques effnctivoly at whatover 

level he in teaching. 

3»16 HacPae, Mnrf^it, ToachinK '"^panirah in the Grades . Houphton- 
Fif flin. WyO. 

A FL^S prorram can be bep^un with interested elementary so)u)ol 
teachers who can be encouraged to attend sumr.er course:^ now 
available in many collof^es and universities. The foreij^n 
lanpu'if^e secondary school teachers sho\Jld be hrou[5ht into 
tho plann5nf^. Comrunity resources generally include native 
speakers who can also be helpful to a KL>;s prop.ram. 



1 ractirr? 

^ DoiUM^h.uo, Mil irr^rj, TilLiliCILii^iJli^^ 

OKUd, l>):.Mnuo, Town; Brown, 19^^, ~ 

^.V;rt If i cation rofiuironents for FLKS teachor.s in the vnrlous 

ryt'iios fall into ono or nore of the followin>^ critepories : 

U tb.o:;o r ^qnirin;^: ':m olemontnry vschool license plus a 

f5T)ocifie'l nunbor of credit hourr, in the forei^;n 

?• t}^,o:;f? roqiiirinr^ a seconrlory school license for tho 
teaching of ^'oreif^n lan/i;un^es plus oducition courfier^ 
in olpnnntary education » 

3» th:);se requiring* a .special subjects credential such 055 
i.s ronuirej for nusic, art, and physical educntion 
r>!-f?cialists, and which permits the holder to teach 
tho one subject on any level, and 

thorio i.ssuinp: a temporary certificate to any colle^^e- 

educated native speaker of a foreifjn lan/^a^re wit}\ the 

envnlv ilont of a B, A, or S» and who is a citizen of 

thv? United States* 

All r'lJx) tenchercs should score successfully on the VIA Foreirn 

lani^K)fto Proficiency Test for '-""or-chers and Advanced Students, 

One o>' the -ossible methods of pre]:arinfj FLr^S teachers without 

nrevious lan^^uago training is to teacli then methodolopry and 

lanf;ua;:e at the same tine in three courses which parallel thr» 

three levels of FL?:s instruction (usually '4th, 5th and 6th grades), 

?. Eriksson, ; Forest, I» and ^iUlhausp»r, R, Foreipin Um/^uaKe^^ in 
tho elementary Scho ol > Enp;lewood Cliffs, N.J.t Prentice-Hall, 1^^^^'*. 

Tnis book, published in 196^f, noted a narked move in the direction 
of sp-^cialist teachers, with very real aid from willini^ and able 
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elornntary aohnol teachers thenselves in the procoRS of bocornirui 
rt^'ocial iBtr. throu^:h summer ntiidy or in-service Ifmf iinf?r> j^rofranR, 
Finncchiaro, Mnry» Touching Children KoreiRn Lannua^^a t N'ow York: 

In nonr^ schools, FIJT) is tauf^ht by an elementary school toacher 

to hifi own clr\f^r. nnd somotires to other cloanes in the achool. 

Hi.^ collonruos tench his class another stibject* 

In other ochools, o rovinr^ specialist is sent either by the 

Board of 'vJiication or a nearby collef^e one or more tir^.os a 

week. Often the clasBroom teacher, who has remained for these 

lessons, condijcta follow-up activities with his class* 

Michel, Jof^er;h and Albert JeKenta, '^The Preparation of the FLRS 
Teacher", Patterns for Chanf;e (eds.) Gladys Upton and Virp.inin 
or^aar-Hauch. MLA-ACTKL Materials Center, 1970, 

Describeri tl:e various prof^rams at the college level for different 

tyres of !''I.vS te/^chers: specialists and elementary school 

roneralists witfi foreif^n lanf^ua(^e preparation. The article 

denlfj with th*2 5 major segments of training: academic 

foundations* subject field concentration, and professional 

preparation. 

O'^iercny, Ronalyn. *'FL^S Status and Teacher F reparation"* 
llL^imilL^ ^^^^^^ I->rch, 1966, pp. 1?1 - 

At Illinois Teach.ers College in Chicago, students preparing 

to teach yi'^-l are urged to immerse themselves in the culture 

of the tarret cnnntry not only by travel and sttidy abroad, 

but by fornin^': friendships with native sneakers and by 

narticipat InF'' in informal conversation periods with native 

teacl ers* ■ 

Rat to ♦.!•;] iznhe.thr '^Preparation for FLir,", N:LA-ACTFL Material 
^^onter. Projections into the Future , (ed.) Gladys Lit^ton* 
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An f>:<: lanation of S''irrlo colloRo, prorrans for tr'iinin>?; 

tonclicmi with specific rocorrr.onln tions for tho futuro* 



Rtith Bennett. 
Queens Collo^-ro 
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?;aticmal kl!;s comm.ittk^: 19?i 
A?-.]:HTCMfi A3S(:ciA?icr! OF teaC!(^:rs or ?.mci{ 



Go -Chairmen 



Dr. niaclyp TApton 
Act, Asfiistnnt iHroctor 
BuroaM of Koroirn LanKuaf:<*s 
of 'duration of 
Now York City 
I^rooklyn, Now York ll^^Ol 



Dv, Virf:inin ^Jpf)ar-RHUch 

(formerly) An.«^ociato Profns3or 

of French 

Te^icherr. Collof^e 

Columbia Univorfiity 

New York, New York 100,?! 



Con.'^ittoe 



Mr.'i, l-:uth. Bonnoth 

Flunhin^^, Now York 

Kdv/nri H. IkDurou^ 
Conr»)iltant Foroi[:n Lin[^unf^o 
Fnirfielfl Public schools 
/airfield » Connecticut O^Aj>0 

Misr; Vir^uni'i Cramer 
FVl] Coordinator 
:!innd'ile Public Schools 
Hin.sd'ile, Illinolf^ CiVp.l 



Dr. Judith Le ^^ovit 
.Snt^ervisinp Director of Foreif^n 
L'iri/tuap:e 

V/ashincton C» Fu>>lic .Schools 
Wa".hinf;ton » D, C, 

Dr. Joseph Michel 

Univerfiity of Texns at Austin 

Austin, Texas 

Mr3* 'Ovo Miller 
Queens College 
Flushing, Nev; York 



Mi 555 King Trousdale 
Forelfjn Language Consultant 
State Department of >-ducation 
Atlanta , 'kor^ria 



li\ Horold 
University of Texas 
Austin , Texas 
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Past Clialrmon 



Coru'iil t (fit , Vor'Mrn l/mr^'if:*^^ 
Fnirfiol 1 FuMic .''cl;oolr. 
^^nirfiolri^ Connor ticut OCAW 

Kary Arm V'rown (Kir,5)) 
I/Oop Junior ''/ollefio 
Chicago, llllnoij; (.0^)00 

Virp:inin 'ir^rior (!'ti5;rO 
rl,^:.) Cooi'^iln'^tor 
ffi nr^i'ile KuMic Tjchools 
fIinsd;no, Tllinoir, 603'^! 

l^iTjorip ! • loL (Mrn») 
Grndunte ')c!iool of education 
V/'ishinp:ton HniVK't'f?i ty 
St, Louis ^ Kirrouri hJlOO 

'r>ie Or-irJunto /vchooT of 'Education 
University of Chicipo 
Chlcrir^o, Illinois ^0600 



Kli?.aboth 'iintu' (Hiss) 
De])artnont of For<?if:n I^ani^ua^'os 
Boston Univor.'^ity 

Bay otate Rond 
yJoptoHi Ha»rv'ichu^5ottn 0.?100 

Loe Sparknan (Mrf;») 
Dopnrtnent of LinquiGticn 
Univerf3ity of -'ishincton 
Se-^ttlc, 'Washington 9^>100 

^'Hdney Tei tolhnum 
Superviror of roroif;n Lnni^uaf^o.^ 
Kast Meadow FnMic iJchools 
Ka5;t Meadow I Now York 

Marpirnt Loe Wood (Kr5« ) 
Oi roc tor, Foroir^n Lnvi'i-^f^OR 
rZn c y c 1 o c d i a Br i t n nnic n 
>Jd^'cn t ional Corrorntioji 
Chicago, Illinois 6(/700 
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